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PARENT AND CHILD: A PARENTING AWARENESS PROGRAM 
FOR HOHE BASED HEAD START 



Thtt £ollc^#lnd parent. educat.ion program waa deaigned t.o 
£ost.ar more afofectivo, poaitive and aat.i&£ying parent.ing akilla 
and relat.ionahipa . The int.ent.ion ia t.o help parent.a in t.he Head 
St.art. program £eel bet.t.er about. t.hemaelvea, t.heir children, t.heir 
£amiliea, and t.he int.eract.iona among all t.hree. Teaching and 
rein£orcing varioua parent.ing t.echniquea, encouraging par6nt.a t.o 
make choices int.ent.lonally , and creat.ing a aupport. net.work are 
alao import.ant. aapect.a of t.hia program. 

Thia program waa deaigned apeci£ically £or t.he Home Baaed 

component. o£ Head St.art.. There are eight. t.wo hour group 

aeaaiona. Theae aeaaiona can be implement.ed during t.he regularly 

acheduled cent.er <act.ivit.iea/aocializat.ion> day. Each group 

conaiat.a o£ parent.a depending on t.he caaeload o£ t.he 

individual home viait.or. The home viait.or/. parent, involvement. 

coordinat.or , or ot.her component. at.a££ can lead t.he aeaaiona. It. 

ia import.ant., t.hough, t.hat. t.he aame peraon<a> lead all t.he 

aeaaiona. Each aeaaion ia ael£ cont.ained t.o allow £or irregular 

at.t.endance . Each aeaaion ia deaigned t.o have a clear, aimple 

t.opic and t.o be aucceaa orient.ed. One t.echnique and/or act.ivit.y 

t.o reinforce t.he t.opic ia provided in each aeaaion. Ot.her at. 

^ <NOTE* The word £acilit.at.or and leader are uaed 
int.erchangeably t.hroughout. t.hia program deacript.ion . > 
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home Qct.ivit.lea are provided with t.he expect.Qt.ion t.hQt. t.he hone 
vlait.or will cont.inue t.o work wit.h individual parGnt.a on a weekly 
baaia. 

All t.he information needed t.o deaign and implement, an eight, 
week aeaaion ia found in t.he following pagea. Each individual 
aeaaion containa the following information and followa thia 
order: 

Im Facilitator information: Givea apecific and background 
information and diacuaaea the particular topic. 

2m Deaign information: Givea the atepa involved in 
implementing the aeaaion from beginning to end. 

3m At home activitiea: Providea additional activitiea that 
can be aaaigned to parenta on a weekly baaia. Yheae 
activitiea help to reinforce the topic. 

4. Parent handout: Thia handout ia a aummary of the 
facilitator information. It includea a liat of available 
reaourcea and aometimea includea an at home activity for the 
week . 

Thia program can be uaed aa ia or improviaed aa the needa of 
the program, parenta, or facilitator dictatea. Parenta whc have 
gone through thia program have enjoyed it and found it helpful in 
improving their relationahip with their children. It ia the 
author' a hope that you and your group will too. 
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Home Basa philomophy centers around t.he concept. t.hat. t^he 
parent. ia t.he £iret. and moat. in£luent.ial educat.or o£ hia or her 
child. Children, in int.erQCt.ion wit.h t.heir parent.s, learn 
t.houaands of t.hinge about. t.he world t.hey live in. Thla 
int.eract.ion influences their via ion of themselves and their 
connection with others and the world. These early experiences 
make important differences to the rest of their livea. 

Home Baaed programs muat give parents <or parent substitutes 
and other appropriate family members > an opportunity to learn 
about: 

1- Various approaches to childrear ing . 

2m Vlays to enhance skill acquisition by using elements 
o:f the child-'s typical environment. 

3. Ways to turn everydey experiences into constructive 
learning experiences for the child. 

4. Ways of encouraging the child''s language development. 

5. Ways to enhance the child's social and emotional 
development . 

6. Varioun possible effects of the interaction between 
parents, children, and other family members. 

7 « Specific information ebout health and nutrition . 

8. Varioua resources in the community and how to use 

them . 

Theser areas of learning are accomplished through the home 
visits, eocialization experiences, other contacts, and special 
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workahopa. The parent. educat.ion program pre&ttnt.ed here ia yet. 
anot.her way t.o help realize t.heae primary Home Baaed Head Start, 
areaa o£ learning. 

SSSSQ^ SSd ^^^dX ES£9D^^D9 dyiS£SDS2l5 ££29£S5 goea beyond 
t.heae more general learninga. Thia program £ocuaea more 
apecifically on parent.ing: akilla, £eelinga^ problema, 3oya, and 
choicea. The program waa deaigned t.o: 

1. Foat.er int.ent.ionQl choicea in parent.ing t.echniquea, 
deciaiona^ and int.eract.iona • 

2. Increaae parent.-" a awareneaa o£ t.hemaelvea and t.heir 
influence on t.heir children and family. 

3. Pacili'tat.e poait.ive parftnt.-child relat.ionahlpa. 
4 • Creat.e a aupport. net.work • 

Parent.a apend much o£ t.heir t.ime nurt.uring and caring £or 
their children and receive lit.t.le or no care t.hemaelvea. Support, 
croupa and parent.ing . programa are a meana £or helping and 
i (urt.uring each ot.her • 

Thia program ia not. meant. t.o be 3Ud9ement.al o£ parent.' a 
faluea or met.hoda o£ parent.ing. The program ia baaed on t.he 
relief t.hat. wit.hin each peraon ia t.he abtlit.y t.o aolve peraonal 
jproblema^ eapecially when aurrounded by caring^ aupport.ive 
[people. There ia more t.han one aolut.ion t.o any problem. The 
parent, group ia together £or membera to help each other £ind the 
aolutiona that are right £or their individual aituationa. A 
relaxed, informal aetting ia important; a aetting where parenta 
can be together, learn new information, practice new parenting 
techniquea, diacuaa problema and aolutiona, and learn where to go 
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when Qddlt.lonal h«rlp is needed. 

Parent.a, aa do all people, have t.he ablllt.y t.o make choices 
about, themselves, their family li£e, and their relationships. To 
make choices intentionally, parents £irst have to be aware that 
there are choices to make. This program encourages parents to 
think about what they are doing, what they want, and the choices 
they have. It is the author's hope that in this way parents will 
become more aware o£ themselves and their interactions with their 
family members. In this way, they become familiar with patterns 
they wish to keep and patterns they wish to change. 

Choices that parents make are influential. They influence 
thcnuselves, their children, their family, and ultimately the 
world. It is the author -"s desire* to challenge them to think and 
to awaken them to this responsibility. 
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WORKZIfG WITH ADULTS 



All adult. learners ero unique. An adult, learner la very 
much t.he product. o£ hia/hezr peat. li£e and experiencea. An adult. 
Ibiringa wlt.h hia/her underat.andinga, akilla, et.t.it.udea and 
feelings t.het. heve personal Meaning. Adult.& have develor^ed 
concept.a o£ t.heaaelvea which alao have an iiftport.ant. influence on 
how t.hey approach new learning experienced and which direct.ly 
a££ect. t.heir behavior. For exaaple: an adult, who haa had e poor 
school record will probably see any formal learning <claasroomy 
workshop, or labor at.ory wit.h a t.eacher and formal program) as 
enot.her opport.unit.y t.o fail and will avoid t.he sit.uet.ion. 
Vlhereas en edult. who has had aucceaaful educat.ion experiences ia 
likely t.o approach a formal learning ait . .ion wit.h e posit.ive 
eitt.it.ude. 

Every adult, has his/her own learning st.yle or met.hod of 
bringing in new informat.ion most, eff icient.ly and making aenae of 
it. Thare are a number of learning at.yles, but. t.hree primary 
ones. These arer 1. Hearing: liat.ening t.o worda, liat.ening t.o 
othera, end liat.ening t.o aounda. 2. Viaualizing: reading, 
looking at. ot.h(ftra, viewing t.elevision, reeding chart.s, et.c. 3, 
Touch i ng / mov i ng : t.ouching, get.t.ing ^feedback^ from 3oint.s and 
muscles. Adult.a uae ell t.hree of these learning styles < unless 
-there ia a physical impairment like blindneas>, but most people 
coin identify e style that is strongest. A strong style is the 
style which is a person's ^.^^at efficient way of learning, but it 
ia not the only way. A teacher or facilitator can use various 
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a-trat.oglea to help people with different, learning atyles. For 
example: -talking and caesette tapes ^ illuatratione and printed 
material , touch, and role playing can all be uaed. Thia program 
ia deaigned to incorporate various atrateglea. Lecturea, charta, 
handouta, diacuaaion, and experiential activitiea are all uaed in 
the hope that all atylea will be addreaaed • 

In many teaching aituationa teacher a have taken the 
reaponaibility cr£ deciding what, how, and when to teach. The 
eaphaaia haa been on a tranaaittal o£ knowledge £roii teacher to 
learner. Recently, however, it haa been diacovered that the 
above approach haa proven ineffective in teaching adulta. A new 
method of teaching which ahifta the emphaaia from teaching a body 
a'£ knowledge to learning how to learn aeema to be more effective. 
The adult in thia caae decidea what, how, and when to learn. 
Thia ia called aelf ^^directc^fl learning. Thia type of learning 
helpa to motivate adults because they can aee the uaefulneaa of 
the learning in their own terma, they accept reaponaibility for 
their own learning, and they learn what they desire to learn. It 
requirea that the role of the educator be that of facilitator, 
guide, and aupporter inatead of tranamitter of knowledge. 

There are several waya that adulta learn beat. An awareneaa 
of theae waya can be very helpful aa important informatjLon ia 
paaaed on to parenta while implementing thia program. 
Adulta learn beat when : 

1. They are comfortable. 

2. They feel that their abllitiea are recognized. 
Capitalize on the parent-* a atrengtha. Remember that they 

14 

o - 

ERIC 



o£t.en have t.h« answers t.o t.h«rir own queat.ions. FQcilit.at.a 
diacuaaiona in a way t.hat. -the parent.a ahare t.heir 
viawpoint.a and knowledge wit.h each ot.her • 

3. Their needa, queat.iona, and concerna are addreaaed* 
Try t.o tie inforaat.ion preaented int.o parent-' a individual 
concerna* 

4. They t.ruat. end have confidence in t.heir inat.ruct.or. Be 
honeat.. Z£ you don'^t. know t.he anawer t.o a queat.ion aay 
ao, but. t.hen look int.o it.. Re£er parent.a t.o ot.her aourcea 
whenever neceaaary . 

5. They are act.ive part.icipant.a • Encourage parent.a t.o 
direct, diacuaaion t.o each ot.her whenever posaible. 

6. They can diacover a new concept, for t.heaaelvea. 

7. All of t.heir aenaea are act.ivat.ed. Don't. 3uat. lect.ure. 
Uae a variet.y of t.eachin9 iiiet.hoda t.o involve parent.a. Uae 
chart.a, workaheet.a, experient.ial act.ivit.iea, booka, auaic, 
role playing, gaaea, et.c. Be aware of how the parents in 
your group learn beat. 

Bm Adulta learn beat with people they admire and with 
people who ahow thea reapect. Reapect parenta for who they 
ere with their own apecial life experiencea. Learn from 
thea aa they hope to learn froa you and each other, 
e. Adulta learn beat and are activated by aucceaaful 
experiencea . 
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In t.him parent. educat.ion prograioi parenta, wit.h a Ittodery 
mMt. aa a group £ar eight, aemaiona. The group £acilit.at.or/ leader 
ia a necoaaary and vit.al part. o£ t.he program. A leader may aerve 
aa f acllit.at.or f conault.ant.f adviaer# t.eacherf obaerver, or 
part.icipant.. Involvement. ^ ent.huaiaam , creat.ivit.yf and caring are 
all import.ant. charact.eriat.ica of a group leader. The leader' a 
role is t.o int.roduce t.he t.opic and act.ivit.iea9 £acilit.at.e 
diacuaalon among t.he part.icipant.ar help keep t.he diacuaaion 
£ocuaed and relevant., and t.o be t.lme keeper. Facilit.at.ing t.he 
diacuaalon ia import.ant.. Parent.a ahare common experiencea and 
ahould be encouraged t.o be act.ive part.lcipant.a, not. obaervera; 
>Ty direct, diacuaaion t.o each ot.her; t.o aee each ot.hera' polnt.a 
o£ view; and t.o ahare personal experiencea and ideaa. It. ia in 
t.hia way t.hat. parent.a can learn £rom and aupport. each ot.her • The 
leader ahould be reap6ct.ful o£ and aenait.ive t.o individual 
di££erencea in valuea among t.he part.icipant.a. For example: 
curalng may be vlolent.ly oppoaed by one houaehold while being an 
everyday part. o£ anot.her . The group leader 'a £unct.ion ia t.o 
challenge membera t.o diacover what, ia right, for t.hem, not. to 
perauade t.hem t.o do or <^ccept. what. t.he leader or other member 'a 
think la right. The leader ia not an expert and ahould know 
hia/her limltationa and familiarize hlm/heraelf with local 
referral r eaourcea . 

5^41^403 XSMfit:- A climate that ia conducive to diacuaaion 
of parenting iaauea needa to be maintained ao that participanta 
can ahere problema and poaaible aolutlona openly and honeatly • 



16 



lO 

Thia cliiKat.9 can ba £oat.ered by developing t.x^uat. wit.hin t.he 
group. Many eapect.a como int.o play in developing t.hia t^ruat.. 
Hembera niuat. £eel 'that. t.hey are truly liatened to, are empathized 
with, and are reapected. The group leader muat be authentic. 
Tha leader 'a ael£-diacloaure <revealing o£ one' a own t^houghta and 
£eelinga that are related to what 'a going on and not 
indiacriminate aharing o£ private li£e> o££era a model to membera 
that can motivate them to be real in their own interact iona. 

Con£rontation alao playa a role in developing truat. Truat 
will be greatly inhibited i£ con£rontation ia handled in a hit 
and run £aahion and i£ verbal abuae ia allowed. Leadera can help 
membera aee that confrontation can be handled in a way which ia 
aenaitive, yet direct; honeat, yet caring. Diaagreement can be 
expreaaed in a way that reapecta thoae whoae opiniona are being 
voiced. Challenging people ia aa important aa aupporting them. A 
timely challenge can help a peraon look at an aspect of 
themaelvea that they have been avoiding . 

Confidentiality ia another factor that ia import.ant in 
building truat. The leader ahould emphaaize the importance of 
not diacuaaing, outaide the group, identitiea or apecific 
aituationa diacuaaed within the group. People will not openly 
diacuaa peraonal problema if the leader and membera do not 
reapect conf idencea . 

Thia parent, education program haa a pre-deaigned atructure, 
although flexibility ia atrongly encouraged. Each aeaaion needs 
an agenda which ia initially deaigned by the facilitator. The 
more the group membera are involved in the agenda and topic 
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Belttct.ion t.he more recept.ive t.hQy will be^ and *a& a result. the 
more e££ect.ive t.he program will be. One way members can be 
involved is by approving t.he agenda and t.he proposed t.iming o£ 
t.he agenda. For example; t.he members may agree on how much t.ime 
is t.o be spent, on each act.ivit.y. Members can also prior it.ize t.he 
suggest.ed discussion it.ems on t.he agenda . 

A £acilit.at.or /leader may use cert.ain t.echnique& during a 
session. These are? 

§£9iDS^2£SiD3 This is a way t.o get. a number o£ ideas out. in 
a short, amount, oif t.ime. Members o£ t.he group call out. ideas <no 
mat.t.er how £ar£et.ched> while someone writ.es t.hem down exact.ly as 
said. Do not. discuss or evaluat.e ideas at. t.his t.ime. Don'^t. 
worry about. duplicat.ion . St.op when ideas st.op coming or when t.he 
predet.ermined t.im€fe is up^ t.hen discuss^ choose, and priorit.ize 
t.he ideas. 

§S^^4D3 B£l2£jL&lSS The leader helps t.he group decide which 
t.opics or act.ivit.i€%s it. want.s t.o deal wit.h £irst., second, and so 
on. 

Ls4S^£fSiiD9 The JLeader should list.en at.t.ent.ively and remain 
present. t.o t.he group. This will enable t.he leader t.o summarize, 
clari£y, £ocus, prevent. t.oo rapid closure o£ a discussion, and, 
in general, keep t.hinga underst.andable and moving. 

OjLS9iiSS^SD While the group is exchanging ideas t.he leader 
should be aware o£ st.ay ing on t.he sub3ect., keeping t.ime, and 
giving opport.unit.ies £or all t.o speak. The leader should 
generalize t.he t.opic wherever possible so as t.o include all t.he 
group members, while cont.inuing t.o address an individual's 
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concern. 

9S0£liS^ Some-times confllcta among membera arise. 
Wi-thdrawal, ovarpart.icipat.ion» and dif£icult.y in reaching a 
decision can keep the group from being productive. The leader 
should suggest that iniier personal conflicts be brought out in the 
open and resolved in a constructive way. The leader can help 
prevent conflict through thoughtful planning, strictly observing 
group guidelines, directness, sensitivity, and positiveness • 

yQf^QlSbSd ^!iS4QS5S only one or two people are in a 

discussion for an extended period of time the leader might 
suggest, that the discussion be completed after the session is 
over. This will help keep -the group's energy level higher and 
also meet, everyone-* s needs. 

92QSfiQSus If the group needs t.o make a decision everyone 
needs t.o agree to it. Examples are: whether smoking is to be 
allowed; whether children are to be allowed in the room while a 
session is in progress. 

Group facilitation/leadership takes skill and practice. The 
Information presented here just touches on group process and a 
leader ''s role. To learn more about groups and leadership refer 
t.o Corey and Corey, Q^ougs^ SQd ES1S9^1S&? ES£SQ^& LSS£& 

Xb£9HSb 5iS£H§Si9Ql EsliSS^BlSS SQd E£SSt.ice of E^rent Groug 
§dHS§^i2Q Aline B. Auerbach, and/or HelQing E2£@Q^S iQ §£Sli£S 
by Braun , Coplon , and Sonnenachein . 
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INTRODUCTIOM 

The following pagea give apecific in£oriiiQt.lon £or the 
development. and ieplementation o£ the Parenting Awarenesa 
Program • 

Each aeaaion la broken into £our porta: 
^« ES9^1^^S^2£ ^Df2£SS^i2D" Information given here ia a guide 
:£or the leader. It providea background information and ia not 
intended to be read to the group. The leader ahould feel free to 
locate and uae additional reaourcea to improve and aupplement 
hia/her preaentation* The parent handout includea a Hating of 
reaourcea that may be helpful. 

2* l^SSiaO* The dealgn page details the atepa Involved in 
li^plementing the aeaaion from beginning to end. Again, the 
facilitator ahould feel free to improviae so that the aeaaion 
more cloaely meeta the needa of the group and facilitator. 
3. At Home Activitiea. Here are follow-up at home activitiea 
for the parenta. One activity ahould be aaaigned and explained 
at the end of each aeaaion. Theae activitiea will help parents 
practice, aa well aa reinforce, what haa been diacuaaed. 
Additional activitiea can be explained and aaaigned on a weekly 
baaia by the home visitor. For theae activitiea to be moat 
helpful, it ia important that they be diacuaaed with the parent 
the week following their aaaignment. 

ESSfiD^ HSDdsy^* Thia aheet ia for parents to keep. It la a 
simplified summary of the day's topic and liata reaource booka. 
Several of theae handouta alao have the at home activity printed 
on them . 
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The aut.hor auggeat.a -that, all ma-teriala for each aeaaion be 
read through by the facilitator before he/ahe begins work on 
developing hia/her pert.. 



/ 

/ 
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GETTING STARTED 
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Set.up 

EaSili&Y SO^ §9yiBBfiQ^- Facilit.y and equipment, needed la 
minimal. The £aclllt.y -that, la uaed can be t.he one normally uaed 
for t.he ect.lvlt.lea <aoclallzat.lon/cent.er > day. The room uaed for 
t.he parent.a ahould be aeparat.e from t.he one uaed by t.he children. 
Thla will keep t.he nolae level and lnt.errupt.lona down t.o a 
minimum while allowing for privacy. Tablea, chalra, magic 
marker a, large newaprlnt., end tape are ell the meter lala that, are 
needed . 

&£2yB 5iS^- I'^tt group ahould conalat of no more than 12 
adulta. Thla would be the approximate number of edulta In one 
home vlaltor'^a ceaeload. 

§9&Si2D &£SS!S^2y=!Q • Each aeaalon laata about two hour a. 
Following are approximate amounta of time needed and general 
deacrlptlona of the uae of that time. Thla la baaed on an 
activity day laatlng from S:15 through lunch. 

9:1S The parenta and children arrive. Children heve a 
anack. The parenta heve a aneck and vlalt. 

9:arO Children leave the parenta and go with ataff member a 
to a nearby room to begin their center experience. The 
children-* a day la comprlaed of amall and large group experlencea^ 
free play, outalde play, mualc and art actlvltlea. Parenta have 
their monthly bualneaa meeting. Here they may dlacuaa 
fundralalng projecta, trade coupona and dlacuaa other 
mlacellaneoua bualneaa Itema. At thla time one or two pre- 
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aMlgn«d pQrent.a accompany t.htt children t.o t.heir «play araa • The 
parentis that* are with the children have an opportunity to 
interact with their own and other children and to observe the 
•ta£f interacting with the children. 

10:00 The parents with the children come back and 30in the 
others. At this time the previous month'' a home activities are 
discussed among the group^ with the help o£ the facilitator. 

10: 30 The topic £or the day and the agenda are introduced 
by the facilitator. After group members have asked questions^ 
given suggestions ^ and made any ad3ustments to the agenda the 
facilitator begins discussion on the topic. The session design 
with handouts and at home activities is implemented now. A table 
displaying resources <books and free informational pamphlets from 
local agencies) should be set up. 

li:30 The parent session is completed. 

j^SSQ^S" An agenda is prepared by the leader for each 
session. On this agenda are the activities and time frame. This 
agenda Is printed on a large sheet of paper and posted so that 
all group members can see it. At the istart of each session the 
leader reads through the agenda and receives comments and 
suggestions from the group. Group members will be more highly 
motivated If they understand and accept the purposes of the day's 
topic and agree to the agenda. Following are several examples of 
agendas. 
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SAMPLE AGENDA <General> 



9:00*10:00 Parttnt.a/children arrive 
SnacK 

Buainarsa meat.in9 

S:30-10:00 Onm or two par&nt.a go Into t^e centre): with the 
childrarn 

10:00 Parent<a> in childram'a cm\ return 

10:00-10:30 Diacuaaion o£ previoua month a ^t holi% parenting 
akilla activitiea 

10:30-ll:30 Saaaion diacuaaion 

At home activity aaaisnment 
Evaluation 
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SAMPLE AGENDA 
HEAD START CENTER DAY - FIRST OF YEAR 
PARENT MEETIWG 

3:CO-9:30 Ge-t-ting acquain-ted wl'th apace 

Snack 

9:30*10:00 Ica breakers - Int.roduc'tlona/Human Bingo 

Cen'ter skeleton - Sharing schedule-child** s 

expec-tat-lons 
Sha r 1 ng par ent ag enda 



lO :00-10 : 45 Pol Icy councl 1 Informa-tlon 
Exp lor Ing par ent. Ing 
Economic Sel£ 5u££lclency Course 

10:49-11:45 Parenting Awareness Group Information: 

Group guidelines 
Topic Information/ Activity 
At-home activity 
Evaluation 
lect o££ leers on vol unteer bas is 



11:45-12:00 Set tables wit.h children 

12:00-12:30 Lunch 

12:30-12:55 Clean up 

12:55-1:00 Ready to go home 

1:00 Bus leaves 
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PARENT HANDOUT 

RUNNING A NEETING 
For t.he parent, group president and vice president: 
It. ''a helpful t.o eat.ablish an agenda and t.o have everyone's 
agreement, on it.. Refer t.o business iieet.ing below. 

SAMPLE HORNING AGENDA 

nut.rit.ious ref reshiiient.s 
9et.t.ing acquaint.ed 
t^aXking informally 



call t.he meet^ing t.o order 
see who is here and not. here 
read last. iiiont.h's iiiinut.es 

hear any report.s (Treasurer^ Policy counr:il> 
discuss unfinished brusiness 
new business 



Program 

Parent.ing Awareness Program 
s^^ecial resource requests 



summary or eva luat.ion 
planning for fut.ure meetings 
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FACILITATOR INFORSATION 



PARENTING AWARENESS PROGRAM 
GROUP GUIDELINES 



In£ormat.ion t.o be provided t.o t.h& group: 

While we are t:oget.her in our parent, group we want. t.o 
know t.hat.: We can ahare our feelings, concerna, problema ond 
poaaible aolut.lona. 

We can do t.hia even t.hough anot.her peraon<a> doea 
not. agree. 

We will be liat.ened to. 

We will not. be laughed at. or put. down. 

What, we ahare will go no farther than our group. 

To achieve an environment in which we can ahare, aak 
queationa, interact, it ia important that we reach agreesient 
on our group guidelines. 

Our group ia to be a place where we trust each other* 
A place that ia **aa£e**. 

I invite you to take notes on your handout while these 
guidelines are discussed. 



NO PUT DOWNS, WE WANT TO LIFT PEOPLE UP; AFFIRM THEM 

For example, a put down might be something like, 
**that's a atupid thing to aay.** An affirmation might be 
aomething like, ^I'm glad you said that.^ 

RESPECT FOR EACH INDIVIDUAL 

We are all people. In some ways we £eel the same, ard 
in some waya ws^ £eel different. What we need to remember is 
that this ia okay and that what ia right for you may not 
neceasarily be right for me. We want to be able to disagree 
and to be able to ahare other ways of looking at a particular 
isaue without being disagreeable. For example we might say^ 
**I hear what you are saying but I don't agree with it.** 



Remember too that everyone in thia group haa at least 
one common ground. You all have children. 
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ONE PERSON TALKING AT A TINE; NO INTERRUPTIONS 

Every one has aoiftet.hin9 t.o o£f er t.o -the group, ao give 
each o-ther -tima and apace t.o apeak. Take not.ea i£ you care 
tLo. Thia way you can keep t.rack of what, you want. t.o aay and 
at.ill be able t.o liat.en t.o whoever ia apeaking. 

SUPPORT EACH CTH£R? PRACTICE NEW BEHAVIORS 

Th.^ a group ia a good t.iiiie t.o pract.ice what. we have 
diacuaaed. We encourage you l,o pract.ice and t.o realize t.hat. 
it. t.akea pract.ice t.o £eal com£ort.able wit.h new behavior a t.hat 
you may wiah t.o adopt.. Support, each ot.her £or t.r;^ing . Help 
each ot.her aa you t.r y t,o make changea . For example : Someone 
want.a t.o begin recognizing and appreciat.ing more o£ hia/her 
st.rengt.ha. Group members can help by point.ing out. what. t.hey 
aee aa t.hia peraon'^a at.rengt.ha, aa well aa, helping t.hia 
peraon aee when he/ahe ia put.t.lng t.hemaelvea down. Making 
agreement.a like t.hia <cont.ract.ing> can alao be done wit.h 
people out.aide o£ t.he group. 

ACTIVE PARTICIPATION/INTERACT WITH EACH OTHER 

Try t.o be part. o£ t.he group. What, you have t.o aay ia 
import.ant.. I£ you are ahy or £ind it. hard t.o apeak out. let. ua 
know ao we can give you encouragement.. 

CONFIDENTIALITY 

We need t.o know t.hat. what, we aay ia 3uat. bet.ween ua. Talking 
about. parent.ing iaauea in general out.aide o£ t.he group is 
£ine, but. t.alking about, aomeone elae-*a peraonal ait.uat.ion or 
experience ia not. okay. We need t.o be able t.o t.ruat. each 
ot.her . Talk t.o each ot.her out.aide t.he group, but. only t.alk 
about, peraonal iaauea £rom t.he group i£ no one beaides a group 
member <a> ia preaent.. 



Do you under attend t.he guidelinea?* 
What. addit.iona would you like t.o make? 
How do you £eel about. t.heae guidelineaT 
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PARENT HANDOUT 

PARENTING AWARENESS PROGRAM 
Group Guldelinea 

Vie need t.o crea-te a **aQ£e** environinent. in order t.o be able -to 
shar«>^ ask quest.iona, and int.eract. wit.h each ot.her . 

The guldelinea lia-ted below will be helpful in alLliaining t.hia 
at.moapher e : 

NO PUT DOWNS^ WE WANT TO LIFT PEOPLE UP; AFFIRM THEM. 
RESPECT FOR EACH INDIVIDUAL. 

ONE PERSON TALKING AT A TIME; NO INTERRUPTIONS. 
SUPPORT EACH OTHER; PRACTICE NEW BEHAVIORS. 
ACTIVE PARTICIPATION; INTERACT WITH EACH OTHER. 
CONFIDENTIALITV . 
OTHERS? 
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ICE BREAKERS 

Ice breakers are gamea and actlvit.lea that can be uaed 
at the atart o£ a new group. Theae games help people in the 
group to get to know each other and £eel more relaxed 
together. Following are some examples o£ actlvltlea that can 
be used. Choose one or two if there is time. Use at least 
one the first time the group meets. 

1. Human Bingo. Change the information in the blocks 
to fit your group best- <See Sample - Human Bingo) 

2. 1 Am Someone Who. Have participants fill in the 
information and then pass the page to someone else to read. 
< See Sample - I Am Someone Who> 

3. Introductions. 

A. Have members tell 1> their name; 2> their child's 
name; 3> what they would like to learn to do; 4> something 
they like to do. 

B. Have each member tell their naToia, where it eame 
from^ and how they feel about it. 

C . Have people pair off and tell their partner the 
above or other introductory information. Then their partner 
introduces therA to the group. 

4. hSame circle. 1> Start with one person stating 
his/her name and favorite food , 2> next person repeats what 
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each per&on be£ore aald then adds hla/her name and £avorl-te 
£ood. The last, peraon repeata everyone^ a name and favorite 
£ood and then glvea hla/her name and favorite £ood« 

Appearance change. One peraon goea out o£ th& room 
and changea aomething about hia/her appearance. Then the 
othera muat gueaa what ia different when he/ahe cornea back. 

6. Quality initiala. Each peraon thinka about the two 
or three initiala of hia/her name <Joy Smith would take '•J'* 
and **S*^> and finda two poaitive qualitiea that deacribe 
him/herself <3oyoua a.nd amart> . Thia activity gives people a 
chance to think about themaelvea in a poaitive way. 

7. Cornera. Thia ice breaker ia fun. It geta people 
making choicea, moving about, and talking to each other. The 
leader namea two itema and deaignatea a corner of the room for 
each one. Each peraon chooaea one item, goea to that corner p 
then tella aomeone elae there why they choae that item. After 
a few minutea the leader givea two more choicea and aaaigns 
coxnesTBm People again choose by walking to that corner and 
telling the reaaon for their choice. Depending on what the 
leader wants to focua on, aome choicea might be: Would you 
rather read a book or go on a walk to relax? Would you rather 
have one child or three children? Do you like to cook or 
clean up? Three choicea work well if the group ia large 
enough <10 or more> . If you were going on a vacation would 
you rather take a airplane, train, or go by car? 
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HUMAN BINGO 

Try t.o £ind aomeone here who fit.a -the deacrip-tion in t.he 

block. Fill as many blocks aa you can. It. ia okay t.o have 
TKore -than one name in each block. 



Some one who » . . 



) n\7Cbn to cook 


card 




car 


is dependable 


can speak in 
front. o£ a 
group 


aharea how 
he/ahe feela 


reada t.o 
t.heir child 
1 t.ime/week 


likes t.o aing 


plans £amily 
act.ivit.iea 


likea t.o learn 
new t.*hings 


wr it.ea 
lett.era 


1 can plan a 

nut.rit.ioua meal 


invent.a new 
waya to uae 
what. t.hey have 


growa a garden 


has a 
aenae 
of humor 




liat.ena t.o ot.hera 


1 ikea animala 


is organized 


ia 

poait.iv& 
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Z AM SOHEONE WHO 



LIKES 



DISLIKES 



WANT! 



HOPES 



PLANS TO 



15 PROUD OF 



ENJOYS 



IS AFRAID OF 



IMPRESSES OTHERS AS 



WILL LIVE TO BE 
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SUGGESTIONS 

t.he facilit.at.or /leader : Some t.hinga t.o remember: 

1. I£ poaaible, group membership should be volunt.ary. 
:2 m Keep your £ocua clear and aimple. 
3. Keep t.he t.aak accompl ishable • 

4 m Give group members a t.ool <t.echnique> t.hat. con be 
used t.o reinforce t.he t.opic discussion. At. home 
act.ivit.ies can help wit.h t.his. 

5. The more informal you are vit.h t.he group t.he more 
part.icipat.ion you will moat, likely have, 
e. Be flexible. 

7. 5t.art. t.he t.opic discussion off vit.h an example, 
role play, or act.ivit.y t.hat. group members can ident.ify 
• wit.h and in t.hia way get. **hooked** int.o the topic. 

d . Convey an m okay /you re okay** feeling . Don' t. 
convey guilt.. Ideas presented are ones that, can or 
cannot be chosen for use by the participants. 
Om Be positive. Give positive feedback • Reinforce 
positive parenting behavior. 

lO. Model the behavior <s> you try to convey • 
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FACILITATOR INFORMATION * 



Parent. ing Awareness Program 
RECOGNIZING OUR STRENGTHS/SELF CONCEPT 
SESSION 1 



Ob3ect.ive: To begin t.o recognize peraonal at.rengt.ha. 
Discussion : 

Have you ever heard yourael£ aay aoiiiet.hing like **I 
can't, draw** or **I'm not. very good at. math** or **I'm a t.errible 
housekeeper**? You probably have heard your&el£ aay so]iiet.hing 
like t.his more o£t.en t.han you've heard yourael£ say ao]iiet.hing 
like, **I can really make a good pizza** or **I''m a good 
liat.ener** or **I en^oy reading to my child**. For some reason 
in our society it. is easier to point to our veakn(»saea than it 
is to point to our strengths. What we are going to do, 
therefore, is practice pointing to some of our strengths. Not 
only ore we going to practice recognizing our atren<|th& ve are 
going to practice recognizing our children's strengths. Why? 
Because when we can begin to see our own strengtha vc^ * n feel 
better about ourselves. Feeling better about ours«^ .^eans 
we can accept and appreciate ourselves. It means w^; feel 
more confident about trying new things. Feeling better- about 
ourselves means we can feel better about others and our world. 
It means we can respect individual preferences because we 
respect our own- 

If ve can feel good about ourselves then this rubs off 
on our children through our attitudes, responses, and 
interactions with them. Feeling good about yourself can be a 
chain reaction. If you feel good your child can feel good. 
If your child feels good about him/herself then s/he too will 
be more able and willing to try and learn new things and 
that's what a child's world is all about. 

No one is perfect, though. Don't expect perfection in 
yourself. If we can try to see our strengths then we can 
begin to believe what we say about ourselves and what others 
aay about us. < Positive strengths) 
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Parent.ing Awareneaa Program 
RECOGNIZING OUR STRENGTHS/SELF CONCEPT 
SESSION 1 



Object.! ve: To begin t.o recognize personal at.rengt.hs. 

1. Ice Breaker : Qualit.y Init.iala <see aect.ion on ice 





breakers) . 




2. 


Agenda ; Int.roduce and 


discuss • 


3. 


Int.roduce and discuss 


the topic. 


4. 


Activity: Putting a 


puzzle together without talking. 



Objective: To write a personal strength. 

To work together as a group. 

To observe how you work in a group. 

To observe how the group works together . 



Materials: Poster board 
Markers 

Preparation: Cut a large circle £rom a piece o£ poster board 

Cut the circle into pieces. Cut it into twice as 
many pieces as there are people in the group. 
On hal£ the pieces write the names o£ the people 
in the group. Leave the other pieces blank. Nix 
the pieces up. 

Procedure: Hand the pieces of the puzzle out to the group. 
Two pieces each, one should be blank. 
Instruct the parents to write one strength that 
they £eel they have on the bl ank puzzl e pi ece . 
Take all the pieces and mix them up. Hand two 
back to each person. 

Instruct the parents to £it the pieces together to 
get one big circle. Tell them that they must do 
this without talking. 

The facilitator should observe the activity. 

5. Discussion: Think o£ ways you interacted with others in 
this activity. 

Which ways o£ interacting did you like and which 

did you not like? 

Did anyone take charge? 

Did anyone hold back? 
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What, f r»«(l I iH^fv o I vou have whilQ you ware doing 
thioT 

Was it, turU' 

Did you learn aomet.hing about. t.ho way t.hia group 
workad t.ogat.her or might. be able t.o work 
t.ogttt.her 7 

6. Follow up: The puzzle piecea can be aynbolic of you and 

ot.her individuals aa piecea £it.t.ing int.o a whole 
<group> • 

We have a aelf concept, about, ouraelvea and we will 
have one about, our group • 

Everyone in our group ia not. here t.odQy but. we 
hope t.hoae who are absent, will at.ill be a part. o£ 
our group. 

Everyone has st.rengt.hs • 

We each need t.o t.hink about, and be aware of our 
own st.rengt.hs and how t.hoae st.ren9t.hs may 
cont.r i but.e t.o t.he group • 

7. Assign activity for week, 
d. Evaluate. 

What, strengths did you recognize about yourselves? 
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AT HOHE ACTIVITY 

Par ent.ing Aworeneaa Program 
R:ECOGIIZ2XNG OUR STRENGTHS/SELF CONCEPT 
SESSION 1 

Begin listing your atrengtha^ be hon(»at., give yourael£ credit. 
Make thia an ongoing liat. You may alao want to make a liat 
o£ aomeone elae-'a atrengtha aa you aee them. 

IHESE fiRE BY STgENGIHS 



ABi S?HAT I SEE AS WY CHILD'S STRENGTHS 
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AT HOME ACTIVITIES 



Parent, ing Awareneaa Program 
RECOGNIZING OUR STRENGTHS/SELF CONCEPT 
SESSION 1 



1. Liat atrengtha. Do this with a £riend if you want. 

2. Liat parenting atrengtha. 

3. Self talk exerciae - Liat timea and waya you put youraelf 
down and lift youraelf up, 

4. Af f irmationa. Think of an affirming thought or aomething 
you want to do. For example: **I am a thoughtful peraon** or 
can get my GED'' . Tell youraelf thia thought over and over. 
Leave little notea in placea to remind youraelf. 

5. Think of one new thing you tried thia week and/or try 
aomething new. 

6- Catch youraelf /your child being good and tell 
youraelf /chi ld« 

7. Backgrounds. Think about your background and how xt haa 
contributed to who you are today • 

a. Give unexpected huga. Look for and/or make opportunities 
for poaitive phyaical contact. 

3. Do aomething apeclal for youraelf. For example: make 
time for a relaxing bath, read a book, etc. Give four poaitive 
peraonal obaervationa to your child. For example: "You have 
pretty blue eyea'*. 
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PARENT HANDOUT 

Par ent-ing Awareneaa Program 
RECOGNIZING OUR STRENGTHS/SELF CONCEPT 
SESSION 1 




Ob3ect.lve;: To begin to recognize our personal strengths. 



For some reason in our society it is easier to point to 
our weaknesses than it is to point to our strengths. For 
example you might hear yourself saying "I'm not very good at 
before you would hear yourself say •*! sure am good at 
taking time to listen to my child". We need to be able to 
recognize our strengths, as well as our weaknesses. We n^sed 
to take more time to recognize our strengths so that we can 
f«el better about ^ accept, and appreciate ourselves. if w<» 
feel better about ourselves we feel more confident aboui: 
trying new thinga- This will rub off on our children. Then 
our children can feel good about themselves. We can help our 
children recognize their strengths, too. Tell them what you 
see as their strengths, as well as, ask them what they think 
they are. 



Resource Books 



529^ St Haas by, Dave Ross and Thomas Y. Crowell New York, 
13BO. 



££SS @fi4.jLAYou «ind He by Francine Klagsburn HaGraw-Hill. 

Qbi^^ren and Adults^ Activities for Growing Together by Joseph 
and Laura Braga, New Jersey, Prentice Hall, Inc. 1976. 

lbs QESD Home New York, St. Hartin's Press, 1976. 

§Sl£zi9:teem for Tots and Teens by Eugene Anderson i. George 
Redman, and Charlotte Rogers, Headowbrook, 19€^i . 

ISHE QbildlS §Si£ iSt:3SS Dorothy Corkville Briggs, 

Doubleday Dolphin Book, 1975. 
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Children-' a Books 

$SSdSii9Q fay Freeman , Viking Press ^ New York, 1964 • 

E&j^SElA Chair by Ev.ra Jack Keat.s, New York, Harper and Row, 
1367. 

yilllsalS 59ii fay charlotte Zolotow, New York, Harper and 
Row, 1972. 
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FACILITATOR INFORMATION 



PQrentiing Aworeneaa Progrom 
FAKIUY/PARENTAL INFLUENCE 
SESSION 2 



Ob3ec:t.ivea: 1. To be Qwore of woya I moke o difference in my 
f emi ly • 

2. To recognize that. I can/do chooae how I want. 
t.o influence my family. 

Thia aeaalon waa developed -to get. parent.a t.hinKing 
about. t.hemaelvea In relationship with their family. Queationa 
to think about like: What role do I play In my family? 

What influence do I haveT 

How would I like to influence my family? 
How doea my childhood family background 
inf luence my f am i ly now? 

Thinking about theae queationa can help parenta be more aware 
of their present living ait.uation and ita familial 
relationahipa. Encourage parents to think about whether they 
want the present patterns to continue or whether they want to 
make changes. If they want to make changes, get them to think 
about what changes they might make and how they could go about 
implementins^ them. Remember that every family haa strengths 
aa well as weaknesses. Capitalize on theae atrengths. 

To help wit.h activity 2 on the design page, here are a 
few waya a family might be different if the parent doing thia 
activity were not there; 

The family would not eat together. 
Heala would not be balanced. 
Emotional needs would not be met. 
The houae would not be cleaned. 
No organization. 
Little stability. 

There would not be much cuddling. 
Few if any limits for children. 

Help parents realize that they have choices to make in 
regarda to their fa^xily. Who they are^ what they do, and how 
they do it make *i difference in the way<s> they influence 
their family. 
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DESIGN 



Parent.ing Awareneaa Program 
FAMILY/PARENTAL INFLUENCE 
SESSION 2 

Ob3ect.ive: 1. To be aware o£ waya I make a dl££erence in my 

family • 

2. To recognize -that. I can/do chooae how I want. 
t.o influence my family • 

1. Int.roduce t.he agenda. 

Invit.e parent.a t.o ahare t.heir expect.at.ions around t.hia 
topic. 

Clarify where t.he agenda and t.he expect.at.iona are t.he same 
and what. expect.at.ions might, need t.o be met. elsewhere 
<st.at.e where and when). 

2. Begin by quot.ing t.he first. t.hree sent.ences of t.he handout.. 

Int.roduce t.he next, exercise as a way t.o ident.ify aome 
specific ways each one of us influences our family. 

Ask everyone t.o close t.heir eyes and imagine what. t.heir 
family would be like if t.hey were not. t.here <give t.wo 
minut.es>. List. t.hese on newsprint, for all t.o see. If all 
t.he t.hings list.ed are physical, encourage t.hem t.o t.hink of 
some at.t.it.udinal and emot.ional differences . These 
behaviors and sit.uat.ions t.hat. are absent, when t.he parent, 
imagines being absent; can also be t.hought. of aa influences 
on t.he family when t.he parent, ia present.. 

3. Choose one t.hing st.at.ed t.hat. everyone seemed t.o have an 
int.erest. in. Reorganize t.he at.at.ement. t.o read as an 
influence when t.he parent, is present.. For example r when 
t.he parent, imagined being absent, he/she t.hought. t.he family 
would not. eat. t.oget.her but. when present. t.he influence ia 
t.hat. t.he family eat.a t.ogether . 

Ask if t.hat. behavior was aut.omat.ic <done wit.hout. t.hinking 
about. it.) or an int.ent.ional choice. Does t.he behavior 
occur because t.hat. is t.he way t.he parent, always did it. in 
his/her family or because t.he parent. int.ent.ionally want.a 
it. t.hat. way. For example: wants the family to eat. 
together . 

If it was automatic aak how they learned itr Was it the 
way you or your mother behaved in the family as a childr 
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How we are now ia influenced by our fomlly aa we grew 
up. 

I£ it. waa choice when did you decide t.o do it.7 Why? Are 
you aat.ia£ied wit.h t.he choice? t.he reauXt.a7 
Becauae people and ait.uat.ionB change, no change ia 
forever. We can ret.hink our behavior and chooae t.o change 
again. Even when we don't chooae # we chooae. 

4. I£ you have t.iiiie aee i£ anyone want.a t.o explore anot.her 
ait.uet.ion. Include everyone in t.he experience. 

5. Tell a at.ory t.hat. ahowa an example of cyclical behavior in 
t.he ifamily, for example; The Sorely ZHZlCS ^SY^ Ruaaell 
and Li 1 1 ian Hoban a book which can be obt.a ined from t.he 
library . 

Chooae t.he peraon in t.he at.ory whoae poait.ion in t.he 
family ia moat, like t.he parent.a in your group. 
Aak parent.a t.o t.ell where t.hat. peraon could have broken 
t.ho cycle or changed t.he pat.t.ern. 

Brainat.orm waya a/he could have behaved different.ly and 
imagine how t.he ait.uat.ion would change in reaponae t.o t.he 
new behavior. 

6. Review what. you have accomplished t.hia aeaaion and 
highlight, any point.a you care t.o. 

7. Aaaign one at. home act.ivit.y. 

d. Evaluat.e by aaking: In what, waya waa t.hia aeaaion helpful? 

What, could have been done different.ly 
t.o be more helpful T 
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AT HOME ACTIVITIES 



Parern-ting Aw&renesa Program 
FAMILY/PARENTAL INFLUENCE 
SESSION 2 



1. Think about. and 3ot. down t.houghta on how you want your 
family t.o be. Example: I want my family to apend a lot o£ 
time together. I want my family to respect each other. 

2. Think about how you grew up. Where did you live? How 
much time did you apend with your parenta? How . did your 
parents treat youT Can you remember anything about your 
family when you were three or four? 

3. Celebrate being a nice family. Go on a family outing, 
something everyone likea to do. 

4. What doea a three and four year old need from hia/her 
family r 

How do we aa parenta fulfill thoae needs? 
How do child^3n contribute to the family? 
Think about thea(^ quarationa and ^ot down some ideaa. 
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PARENT HANDOUT 



Parent-ing Awareneaa Progi^^Jn 
FAMILY/PARENTAL INFLUfiN^^^ 
SESSION 2 



Ob3ect.ive: 1. To be aware o£ waya 1 niaK^ a dl:fference in my 
:fainlly. 

2. To recognize that. 1 can^^o chooae how 1 want. 
t.o influence jny :family. 

Each o£ ua bringa aomething ap^c^^l t.o our family. 
Haybe it. ia being a good liatener, or co^^ » helper. Who 

we are, what, we aay, and what, we do ha% an effect, on everyone 
wbo livea with ua. Often we act. or re^Ct in certain waya 
without thinking about it <eutomatically > « 

It helpa family re?.ationahipa to thltik about our 
reactiona and their effecta on people. t^*« we can decide 

if we are aatiafied with our own behavior* We gap chooae to 
react differently if we think ahead of ti^**. For'example: A 
parent notices that whenever her five ye^^ old aon apilla hi a 
drink ahe geta very upaet and yella at hi^* thinka about 

her reaction and decidea that ahe would ^ike to change it. 
Next time he apilla hia dK'ink inatead of Veiling ahe brings a 
cloth over to him and tella him to clean ^^^^r the apill 
himaelf . She alao decidea to praiae n4m wh^n he drinka 
without apilling. She feela better, her ^^ti foela better, and 
her family feelia. better. 

Thinking about your reactiona and p^^nning ahead ia one 
key to a happier and healthier family ll£0* 

$£t.ivit2 t.o do at home thia weak - When y^U are t>ot happy with 
how you handled a aituation in your family » STop ^nd think 
about what you might have done differently. How might it be 
now if you had choaen another way to aay do vhat. you did? 
The more often you atop and think about. Vour reaction to a 
aituation, the better the chance ia that Vou might really do 
it another way next time and aee if you %^k& t.h^ r^aulta any 
better . 

BOOKS TO LOOK FOR ON FAMILY 
Children 'a Books 

ESSliOga Between Brothers and Sistera by N^rcia Haher Conta & 
Haureen Reardon, Raintree iditiof)^* 1^'74 <Head Start 
Reaource Library). 
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las Homea to Uiva Id - A Childj^a Ejje View * g£ Divorce by 
Barbara Shook Hazen^ Human Sciencea Preaa, lS7d. 

ThS XSlEEl^iS Xbi03 XbS^ Hacgened at Our Houae by Mar 9 Blaine ^ 
Parenta'* Nagisine Preaa, 1975. 

The Sorely Trying Day by Ruaaell Conwell Hoban and Lillian 
Abernan Hoban, Harper and Row Publiaher, Inc., 1964. 

Adult Reaource Booka 

tSfelS 5SSd X99Sfel59S Z Booka for Family 

iQ22YIEfiDS: hy American Library Aasociation, 1981, 

HSif t9 iDliHSDSS €biid£€lDx 6 Comglete Guide £or Becoming a 
Es^SOt: by Char lea Schaefer, Ph.D., Van Noatrand 
Rftinhold Company, 1982. 

§§fi:f ziSl^SSBl A Family Affair by Jean Illaley Clarke, Winaton 
Preaa, 1978. 

XbS Family Yeara by Michael Colin Nacpheraon, Winaton Preaa, 
1981. 
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FACILITATOR INFORMATION 



Parent. ing Awareneaa Program 
CHILD DEVELOPMENT 
SESSION 3 



Object.! vaa: 1. To be aware t.hat. children have atagea and 
pat.t.erna o£ development.. 

2. To be aware of t.he role parent.s play in 
their child'' a development.. 

In a home viait. before beginning t.hia aeaaion have 
parenta think about: what their child can do 

what their child likea to do 
what their child ia trying to do 

Theae ideaa will then be uaed in thia aeaaion. 

Before you implement thia aeaaion it would be helpful 
if you read and/or browae through aome of the booka liated on 
the parent handout or other booka about child development and 
behavior that you have. Child iehSYi9£ ^y ^^9 and Amea ia a 
particularly good reaource. Look at varioua liata of 
developmental akilla and generally get a feel for the akilla, 
emotional outlooks^ and attitudes of the threes four, and five 
year old. Chooae aeveral developmental liata and make them 
available to the parenta. <aee appendix pp. 93-99 for 
e3camplea>. The booklet PiS^ySl^QS 2sy&lSSISSQti which ia part of 
the Exploring Parenting program ia also a good reaource. 

Succesaful experiences are very important to 
preachoolera. Emphasize thia concept to parenta. Help 
parenta realize that all children develop differently and do 
not all develop at the aame rate. Furthermore, each child 
doea not develop in each area <apeech, motor, etc.> at the 
aame rate. For example: a child may excel in hi a/her 
intellectual development but be weak in the large muacle area. 

Try and reinforce the concept of individuality to 
parenta. Help them to see and appreciate their child^a 
uniqueness. Encourage them to spend extra time with their 
child in a positive way. Encourage them to find out more 
about their child-'s developmental level and incorporate daily 
activities that foster, not hinder or pressure, thia 
development. The more parents know and underatand about their 
child-'s development the more realiatic and appropriater they 
will be about the axpectationa they have of their child. 
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DESIGN 



Parent. in^ Awareness Program 
CHILD DEVELOPMENT 
SESSION 3 



Ob3ect.ives: 1. To be aware that. children have st.a9ea/ 
pat.t.erns of development • 

2. To be aware of the role that parents play in 
their child'' s development • 

Im Introduce and discuss agenda. 

2. Review group guidelines. 

3. Introduce the ob3ectivea. Give a summary statement *- ages 
and stages for each child - characteristic charts^ helpful 
or hinderence? recognition of delays , refer to physician 
or early childhood specie - resources *- parental 
roles. 

4. Experimental activity. Use '•Children's Art** pictures that 
show different stages in children -"s drawing. <see 
append ix # pp . 66 -S2 > . H.nve the parents sequence the 
pictures from earliest to most advanced stage <no right or 
wrong answer > . Use th i :^ as a demonstr at i on of 
developmental stages • 

5. Charting. Use the questions that the parents have worked 
on in previous weeks. 

t 

Im Think about what your child can do. 

2. Think about what your child likes to do. 

3. Think about what your child is trying to do. 

On the top of several sheets of newsprint print th<^ 
different developmental areas <one on each page> : Physical 
<large and small mu&cles> , Speech and Language^ Self -Help, 
Intellectual, and Socio-Emotional . Discuss briefly each 
area. Give examples of preschool level skills and which 
area they belong to <running - large muscle akill> . 

Go through each question above listing parent** s answers on 
the separate sheets. Discuss the similar characteristics 
of the different children in each area. Chronological age 
is not as important to stress as stages of development . 
Take one chart and put the skills in order of skill 
development. Stress the importance of successful 
experiences. Also stress the skills the child has more 
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than thOf akilla the child doea not have. 

6. Diacuaa the role parenta play in their child 'a 
dttvalopment. What have you done to help your child 

< learn to county eat with a forK^ apeak in 

aent encea ^ etc • > 7* 

Some examplea: providing f ood^ liatening, aaking 
quaationa^ giving explanationa^ allowing child to do 
inatead of doing £or, affirmation and appreciation of 
child'a efforta^ loving, providing opportunities to learn 
<aorting laundry, everyday taaka> . 

What do wtt do that can hinder our child^'a development? 

One example la not allowing a child to uae paint which can 
be meaay. Not allowing a child to uae meaay mater iala can 
hinder hia/her exploration of certain materiala that may 
be meaay < water 9 aand p etc . > . 

7. Go back to goala - reinforce - did we meet goala? 
&• Aaaign an at home activity. 

9. Evaluation - In what waya waa thia aeaalon helpful? 

What could have been done differently to be 
more helpful ? 
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AT HOWE ACTIVITIES 



Parenting Awareness Progr«»w^ 
CHILD DEVELOPMENT 
SESSION 3 



Weekly At. Homo activi-ties 

1. Not.ice how many t.i]iiea you say no to your child. Count, 
them daily and ;jot. it. down. Do thi» for three days. 
During the rest of the weeK^ even though it may take some 
effort to check the automatic "no", try belora you say it 
to give your child's request at least « second thought; a 
fair consideration • 

2. Flan a little extra time to share with your child each 
night. Then every night before your c^ild goes to bed ask 
him/her about his/her day. What was fun? What wa& not 
funT What did you do? Who did you play withr ate. Aak if 
there were any arguments and discuss th«*e situations, 

3. Each day ask your child to tell you on^ thin^ he/she likes 
about him/herself » then you tell Ytin/hetr one thing you 
like about him/her. 

4. Think about what your child can do and likes t.o do. 
Think about what your child likes trying to do. 

5. Think about the ways you can help your child develop 
physically^ mentally, intellectually . T^IH to other 
parents to see what kinds of things they do with their 
child<ren> . 
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PARENT HANDOUT 



Parent. ing Awareness Program 
CHZLD DEVELOPHENT 

SESSION 3 n 




Objective: 1. To be aware that, children have ategea and 
pet.t.erna o£ development. . 

2. To be aware of the role that, parents play in 
their child-" s deveJtopment • 

Child development is the process of moving from one 
development el stage to another. This development occurs in 
several areas; physical <both large and small muscles, like 
running end writing>, speech and language <taiXing> , 
intellectual <counting, naming colors> , self-help <buttoning 
clothes>, and social -emotional Kplaying games, expressing 
feelings>. Your child's behavior <what he or she can do, wants 
to do, and is trying to do in each area> changes as he or she 
develops and grows. For example: Before a child can draw a 
face he or she needs to be able to do several things. These 
include: hold a crayon, know a crayon is for drawing <not 
eatin9>^ hold the paper still, draw a line, draw a circle, 
identify parts of a face. Your child has to reach and move 
through these stages before he or she can draw a face, read, 
walk, talk, etc. 

Children do now ievelop at. tv.^ same rate, nor does any 
child develop evenly in all arec * >n: or she may use a crayon 
better than he or she can run> . - \vrefore, comparing your 
child with other children his or hte. age can be surprising or 
it can be disappointing. Charts that describe the 
characteristics of the ^typical** three, four or five year old 
can also be misleading. This is because no child will fit the 
••typical- child description perfectly. Your child is an 
individual with his or her own background, own family, own 
experiences, own needs, own likes, own abilities, own learning 
patterns, and own desires. These charts can be helpful in 
getting a ball park idea of a child's needs and abilities at 
different ages. They can also help you to be more realistic 
about your expectations of your child. These resources can 
help you feel less alone <**so my child is not the only one 
that does thaf> . 
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Aa a parent, you can chooae to help .or hinder y:.:;ir 
child'a development.. Some hinta £or helping your child 
develop more £ully and natural ly are: 

By providing a warm loving atmoaphere. 

Allowing your child to do for him/herael£ aa much na 
poaaible, yet helping when needed. 
Providing oppoTtunitiea to learn. 
Liatening to your child. 
Aaking queationa. 

Accepting your child £or who he or ahe ia; no n&o^t to 

puah your child. 

Providing nutritional meal:% . 

Providing opportunitiea for your child to try iSifXx^ and 
female rolea <houaekeepin9, mechanica, etc.>. 



Moat of all: Relax and enjoy your child. 

Agtiylty to do at home thia week - think about the akilla 
liated below. For each akill liat other akilla needed to be 
achieved before the atage listed below can be reached « 

1. Skipping 

Zm Print own name 

3. Servea and feeda self 

RESOURCE BOOKS 

^2nlt Puah Your Preachogler by Louiae Batea Amea and Joan Amea 
Chaae^ Harper and Row Publiahera, 1374. 

^bi^l^^SfQ SQd Adultsj, Actlvitiea for Growing Together by 
Joaeph and Laurie Braga^ Prentice Hall, jCnc, 1976, 

The Challenge of Acheivement by Shirlt^y Gould, Hawthorn 
Booka, 1S>78. 

^2Mi: §^&Xl5 m,Tl^ SB^ l!2K It by Kary Ann Spencer Pulaaki, 
Harper and Row, ^^76 • 

ThS Ei^lSt EiXS Yeara of Life by Geaell, Ilg* Amea, aid others. 
Harper and Brothers , 1940 .. 

Qb^l^ iSb^vior by Frances L. Ilg and Louiae Batea Amea, Harper 
and Row, 19S5* 



X2ii?l Two Year Old 

^2iiE Three Year Old 

X2ii?l E2iiE 5?S51^ Qld 

Y2H£ E4ve Year Old 

Your Six Year Old 



All by Louiae Batea 
Ilg, Delta 



Amea and Francea L. 
Booka . 
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5E9yrina SlSiid • « monthly newsl6t.t.er providing a mont.h by 
Tfton-th descript.ion of developmen-tal character i at, ics, 
int.ereat.8, play ideaa for parent.a of infant.a to 6 year 
olds. 

22 Worth Second St., P.O. Box 62rO, Lafayette, IN., 

IfeS iQ^SDt 9!ld X9^^1SE Handbook by Katherine Caatle, 
Humanitiea Limited , 1S&3 . 

Young Children and Accldenta in the Home 
single copiea FREE 

write to: U.S. Department of Health, Education and 
Welfare, Office of Human Development-Office of Child 
Development, Children'a Bureau. Waahington D.C. 

20201. DHEW Publication No. <OHD> 7G-30042 

T9^dl^I5 50^ EsiZeO^^ T*- Berry Brar^leton, Delacorte Preaa, 

1374. 

t9YiD3 «5d Learning^ lQt?E£§9tin3 Hitb Y9y£ Child from Birth 
t9 Xb^lSe^ Norma J. NcDiarmid, Mari A. Peter aon, and 

JamoB R. Sutherland, Harcourt Brace Javanovich, 1975. 

Child Care and Development i>y Louise Batea Amea, Lippincott, 
1S70. 

El^YiDS loaetbS^rA Calendar for Paranta and Children 
Available FREE 

write to: Technical Aaaiatance Group for Right to 
Educat:lon, 150 S. Progreaa Ave, Harrisburg, Pa. 17105^ 
or call l-eoo-692-728S in Pa., 717-657-0a40 outaide Pa. 

lb® ES^l^Dtioa Adviaer, by the Princeton Center for Infancy, 
Frank Caplan General Editor, Anchor Preaa/Doubleday , 
1S78. 

Ei9£:uring ^evelosment^ U.S. Department of Health and Human 
Servicoa, Office of Human Development Servicea , 
Administration for Children, Youth and Familiea, Head 
Start Bureau, DHHS Publication No. <OHDS)d4-3113a . 

CHILDREN-*S BOOKS 

Le9 ttf® k5t® §i99!S®E fc»y Robert Kraua, Windmill Booka, 1S71 . 
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FACILITATOR INFORMATION 



Parent, Ing Awareneaa Program 
COHHUNICATION 
SESSION 4 

Read parent handout for more background ln£ormaticin« 

Communication ia important « We communicate with people 
on a daily basis • What we hear £rom people and what we say to 
people strongly influences our self worth and our lives. 

How do you feel when you tiaven't spoken to anyone in a 
few days? 

How do you feel when a friend or spouse speaks to you 
only in a negative way? 

3a there a particular person you tend to speak to when 
you are having a problem? Why this person? 

Answering these questions may be helpful in thinking 
about how communication effects your life. Helping parents 
see this importance may encourage them to speak and listen in 
a more positive manner. This can help them develop more 
positive relationships with their children and family • 
Communication can easily get misinterpretated • This session 
ia designed to give aom<> waya to communicate more poaitively 
and effectively. 

We can sTtoke a choice about the way we communicate. 
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DESIGN 



Parenting Awareneaa Program 
COWMUNICATION 
SESSION 4 



Ob3ect.lvea: 1. To be aware of the importance of 

communication • 

2m To recognize how meaaagea can be 

misinterpreted • 

3. To explore waya to communicate more 

effectively . 

1- Introduce the agenda and goala. Check to aee if everyone 
is understanding them and is in agreement with the agenda. 

2m Define communication - What ia itT Hov^ doea it effect our 
livesT 

Read quote from Virginia ir <See Parent Handout > • 

Aak the question^ •^Hr-. ^ , ;>a commranication effect our 

lives?*' 

Invite parents to talk eiha*ic - How they feel when they 

haven't talked to anyone 
for a few day a 7 

- How do they feel when a 
friend or apouae ia only 
apeak ing negatively? 

- Who liatena to them when 
they have pr oblesia ? 

3. Mesa^gea get mixed up eaaily. Give aome examples of 
miscommunication - 

**Put your face on the paper.** A teacher said this to a 
four year old boy meaning for him to draw hia face on tn© 
papor. Inatead, the little boy laid hia face on the 
pap^^r . 

**Stop thatt*** Stop what? or any examplea that you may 
have. 

A*ik how or why meaaagea get ao mixed up. Invite 
brainstorming . 

Liat the how's and why's parents volunteer on newsprint. 
Some might be: Who we are and what are our past 

exper iences ? 

What we are doing at the time. 
How we feel about the subject. 
How we feel in general. 
How we feel about the other person . 

*4. We can communicate more effectively. Communication is a 
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-two way experience. We either receive measages or we aend 
t:hem. There are some -things we can do at: each end of t:he 
measage. Let^'^s look at. some t^hings we can do at: each 
place: 

ESSSiving - Talk about: each of the following and 
invite parents to share their examples.. 

LiStSD^ Share some of the 

characteristics n5 a ^ood 1 istener t 
1- Listen because want to and 

because you want t.o understand • 

2. Stop talking. 

3. Look at the person speaking . 

*1. React to the ideas and not to the 
person . 

3for nonverbals. Is the parson 
amiling but talking angrily? Might the 
person be hiding something? 

Ask if you don't understand the message 

Qb^SB Syt: see if the message you 

heard is the o^^e they wanted you to get 
rather than m^King assumptions. ^Are 
you saying 

Example: The l.tttle girl was saying 
these damp socks but the 
parent thought she was 
saying **these damn socks'*' . 

§@0^i:QS " Talk about each of the following, give 

examples and ask parents t.o give some 
examples . 

Be SBgcifiQ Instead of **Don't do that**, 
aay **Don't throw the crayons.** 
Children especially take things 
literally • Example: If you wanted your 
child to draw his/her face and you 
said 9 **put your face on the paper**, you 
might see the child lay hi is /her face on 
the paper • 

§S D2Dz^i3Si:Q9 Try to get the message 
across without wounding the person. 
Share how you feel about what is 
happening • 

Instead of **YOy are driving me crazy t**, 
aay **I can't do my work with all that 
noiae.** Instead of saying **You are so 
mean** aay **I don't like to see you 
hitting your sister. Instead of saying 
**You-*re bothering me** say **^hen you tug 
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on my coat it bothers me*'. 
52iS ElSY practice giving non-blaming meaaagea: 

- Aak parents to form pairs. 

- Give one partner a blameful message 
and ask him or her to say it to the 
other • 

- Ask partners to talk about how the 
communication feels. 

- Together the partners can try to form 
a non-blaming message and share it with 
the group. 

Some messages for the role play: 

1 - You** re bothering me. 

2m You're a mess. Come inside nowT 

3. Stop that spitting. You should be 
ashamed of yourself . 

4 . There are crumbs all over this 
floor. How many times do I need to 
tell you about eating crackers in the 
living room? 

5. You spilled the milk again. Can't 
you do anything right? 

6. Listen to me. Are you deaf? 

7. You are so mean. 

Review the session briefly. 

See if anyone has questions. 

Give handouts and at home assignments. 

Evaluate. Invite each person who wishes to share one 
thing he or she learned today about 
communicat ion . 

What part of the session was most helpful? 
What part of the session was least helpful? 
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AT HOME ACTIVITIES 



Paren-ting Awareness Program 
COMMUNICATION 
SESSION 4 



1- Practice lis-tening to your child for at. least £ive minutes 
each day. Really listen. Don't interrupt, pay careful 
attention. Tune yourself out and your child in. 

2. Practice "checking it out,'' don't assume you know what the 
other person is saying. Practice this daily. 

3. When talking to someone in your family concentrate on 
sending specific messages. 

4. Practice using non-blaming messages. 

Concentrate on using positive labeling messages about 
ot^hers. For example: You have a nice smile. I like to see 
you smile. You are a helpful brother. Try to eliminate 
negat.ive labels from your vocabulary; Derk, idiot, dummy, 
et.c. These types of messages hurt and can become a part of 
anot.her person's self image. 
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PARENT HANDOUT 



Parent.! ng Awareneaa Program 
COMMUNICATION 
SESSION 4 

Objectives: 1. To be aware of the importance o£ 
communication • 

2m To recognize how meaaagea can be 

miaunder atood . 

3. To explore and practice waya to communicate 
more effectively. 

Communication la the giving and receiving of meaaagea. 
It ia aomething we do even when we are not trying to. 
Virginia Satir, pg. 50 in her book, Peoplemaking, aaya **it ia 
the greateat single factor affecting a person-'a health and 
relet ionahip with others." Our lives are effected by who 
talks or who does not talk to us, how often, what is said and 
how the messages are communicated, as well as, how we 
interpret the messages. We also effect the lives of our 
children, family and friends by how we communicate with/to 
them. 

It is easy to get mixed up in the messcnges we give and 
receive. Sometimes what we say is not what we mean or what we 
hear is not what was said. If someone says, ••You look tired** 
we could think he/she meant ••you look awful*^ when really 
he/she meant ••I care about you^^. 

There are two places where we can improve 
communication... at the receiving end and at the sending end. 
When someone talks to us we can: 

L45t:SD carefully. 

Ask if we don"*t understand. 

^l2SSlS rather than arsaume that we know what was 

said. Example: ••Did you ok&M to say, you^re looking 

fat today ?••, ••No, I m^font. you^re looking sad today.- 

When we talk to someone we can Be Sgecific - give the whole 
message clearly. Example: Instead of saying ••Don^t do 
that,^^ say ••Don^t put your shoes on the table. - 

§S DSDzkl^ISiiDS " Try to get the message across without 
wounding the person. Share how you feel about the 
situation. Example: Say, ••I'm having company toni^iht 
and I want your red boots put away,^^ instead of ••I-'ve 
told you sixty times to put those boots away t Can't 
you listen?"* 
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Hoat* o£ all we want, "to keep communlco't ion open* We do -thla by 
tGilklng and listening and caring about each other aa we do ao, 

AT HOHE ACTIVITY 

Practice at home. Rewrite theae atatementa ao that they are 
not blaming or put down meaaogea* 

1. ••You 're meaay f 

2. •*Stop pulling my aleeve. Get away t 

3. ••You're ao meant'' 

We**ll talk about non-blaming meaaagea on our next home viait. 

RESOURCE BOOKS 

ES9EiS!Ea!5iD9 • Virginia Satir, Science and Behavior Booka, 
Inc. • Palo Alto. Ca . 1372:. 

ESEeOt ii^Setiveneaa Training, by Dr. Thomaa Gordon, Peter H. 
Wyden, Inc., New York, 1971. 

ESSSDtS S9Dd^92!Sl Syatematic Training for Effective Parenting, 
by Don Dinkmeyer & Gary D. HcKay, by American Guidance 
Service, Inc. • 1976 . 

H2b? t2 TslB §2 Kida Will Liaten and Liaten So Kida Will Jalk, 
by Adele Faber & Elaine Hazliah^ Avon Publiahers, 1980. 

ISStii^^D Ei^^ent and Child, Haim, Ginott, New York, Avon Booka, 
1965. 

L^tlS XSlB About It, bookleta on a variety of aub^ecta of 

concern to children and familiea, by Fred Rogera. 
Single copiea FREE, for liating of material* write to: 

Family Communicationa, Inc. 4802 Fifth Ave., 
Pittaburgh, Pa. 15213. 

CHILDRENS BOOKS 

E^^li^Oa^ i®ty§f5D Ki^a «nd Parenta, by narcia Naher Conta & 
Naureen Reardon, Raintree Publisher*, Ltd., 1974. 

Come On Out Dadd^, by Inger Sandberg & Laaae Sandberg , 
Delacorte Press. 1969. 

WhY l!2S9yit2ea il^^^ in Peoglej^a Ears, by Verna Aardema Dial, 
197S. 

Any children' a book can be good communication openers. Read 
booka together and talk about them. 
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FACILITATOR INFORMATION 



Farent.ing Awareneaa Program 

ENCOURAGING APPROPRIATE BEHAVIOR IN YOUNG CHILDREN 
PREVENTING INAPPROPRIATE BEHAVIOR IN YOUNG CHILDREN 

SESSION 5 and 6 



Objectivea: 1. To look at. the difference bet.ween punishment, 
and discipline. 

2 m To explore way a t.o encourage appropriat.e 
behaviors and to prevent, inappropriate behaviors. 
3. To talk about resources available in the 
community when additional help is needed. 

Discuaa any worda that you £eel may need some definition. For 
example appropriate behavior could be defined aa behavior that 
ia acceptable to the parent and to society . 

Mention that many thinga we will be talking about are probably 
already practiced in the participant-* a homea. If so todays a 
diacuaaion will reinforce and support theae methoda. Anything 
diacuaaed today that ia new will allow parenta to be aware of 
other choicea to make when dealing with children' a behavior. 

T^ke diacuaaion ahould not focua on spanking and yelling aa a 
meana of diacipline. Spanking doea atop undesirable behavior 
but only for the moment. Often apanking ia a releaae of a 
parent-* a fruatration more than an effective meana of 
diaciplining . Spanking atimulatea children to fight and hit 
because they copy adult behavior. Spanking alao tenda to 
encourage children to obey only when they believe they will be 
caught. Yelling encouragea children to yell. A mild about or 
apank loaea power after a while. Hany parenta will apank 
and/or yell at their children sometime in their lives. What 
ia important to realize ia that apanking and yelling are but 
two of many waya to deal with inappropriate behavior. There 
are more creative and poaitive waya to handle young children-'a 
behavior. 

PUNISHMENT VS DISCIPLINE 

Chi Idren are puniahed when - 
X- Their behavior is controlled with fear. 

2. They behave to avoid a penalty imposed on them by an adult. 

3. The adult atreaaea what not to do. 
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Children who are puniahed: 



1. Feel humiliQt.ed. 

2. Hide t.heir miat.akea. 

3. Have a poor self concept. 

4. Fail to develop inner controla to handle future probleiiis. 

Children are diaciplined when: 

Im They aee the poaaible conaequencea of their actiona, 

2m Alt.er native behaviora are propoaed. 

3. They learn t.o cont.rol themaelvea. 



Children who are diaciplined: 

1. Feel good about, t-hemaelvea. 

2. Become increasingly independent. 

3. Learn to balance t.heir needa with those of other people. 
<From '^Building Self Control, aee appendix pp. 100-104) 

Diacipline helpa children build aelf control. Inner control, 
not external control exerted by another. Poaitive diacipline, 
not puniahment ia a teaching opportunity. Positive diacipline 
helps prepare a child to live in the world while at the aame 
time making a parent^a life a little eaaier and more 
en3oyable. 

Before moving into aome apecific techniquea, let^a look at two 
overall general guidelines: 

1. We ^uat treat the child aa an individual who deserves 
reapect. A person. 

2. All children need aome limita <rules> • Setting limits 
lets a child know that you love and care enough about them to 
think about and set up some rules . <your chi Id can help in 
this decision too) . Your rules should be clear and 
understandable to your child. The basic rules that are set up 
should be kept to a minimum <5 or 6). 



ENCOURAGING APPROPRIATE BEHAVIOR 



^» E9fiiti!^15 ]^SiDi2ESSaSDt ■ Specifically praising your child 
anytime. Bring attention to and acknowledge appropriate 
behaviors. This will encourage your child to continue these 
behaviors. Example: Instead of saying "you did a good 30b*', 
say ''I appreciate you hanging your coat up**. 

2. l9D2£e iD5PE£2E£iSte ^ellS^i9£§- Sometimes a child who ia 
behaving inappropriately gets more attention than the child 
who is not. Not all inappropriate behavior can or should be 
ignored. Situations that are simply annoying rather than 
harmful may best be handled this way. Example; cursing. 
3- 5i>:iQ9 aBESSEriStS 3lt:S£Ddt ives . Be specific. Point out 
to the child not only what they cannot do but what they can 
do. For example: You may use your crayons to write on the 



paper but not on the wall. Expleln the use of a meter iol or 
th^ rules involved before your child begins. 

OiESSt 95! Se^iSSStr "t^® child to another activity when 
inappropriate behavior begins or before it does. 

PREVENTING INAPPROPRIATE BEHAVIORS 

1- Ql^e choices. Allow your child some say in the rules that 
are set if possible. Your child is iHore likely to comply this 
way. Give a choice whenever possible. For example; **You may 
color on the paper, placed on the table or on the floor.** 
"You may color or watch Sesame Street , but you may not watch 
Heman." "You may go outside if you stay in the yard** <the 
choice is either to stay inside or stay in the yard>. Do not 
give a choice if one does not exist. For example: Do not 
sny, **Do you want to go home nowT** when you really mean **We 
are going home now**. 

Giving children choices encourages independence. It also 
enoouragea children to think and problem solve. 

HxiDress >!our l^elings. Let your child know how you feel 
^§£5£@ you explode . This is giving your chi Id a chance to 
change their behavior or face your anger . Anger is a common 
human emo*.ion. It is an emotion that can be hard to manage. 
Expro-fiA g angatr is healthy, but it is best expressed through 
propev lannels. When you feel angry, it is good to let it 
cut a .tttle. You can walk away, stop and count to ten, 
verbalitse it, shout, run, hit a pillow, or use other 
nondestructive ways to release your anger. You can also try 
to prevent yourself from getting to the point of explosion. 
Hitting people or animals while you are angry should not 
occur . 

If parents want to, you can brainstorm we^ys of preventing and 
releasing anger. 

2- §S Take a special treat for your child if you 

are going out to eat. Take a few toys if you are going over a 
friend's house who has no children. Tell your child ahead of 
tiTRe that they will not get a candy bar at the store. Take a 
change of clothes if you will be gone all day. 

Xb^Db SbSSd" Stop for a moment and think before you act 
rather than plunge too quickly into a situation and regret it 
later. For example: Think- **Do I have the energy to follow 
tNrough on the request that the children pick up their toys?** 
Don-*t make idle threats. Don-*t issue a warning or make a 
promlae if you're too tired or too distracted to follow 
through on it • 

'^^ E5:S23^:S Y21i?: ghlld for changes. For example: ** In a few 
minutes It will be time for bed**. You will need to stop 

playing with the blocks shortly because we are going to eat**. 
S. Check out your environment. How is your house set up? Are 
there ob:)ects at your child's level that are dangerous or 
special to you? You may need to remove items until your child 
is older, add items to create more stimulation and/or simplify 
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t.he apace <oire "there t.oo many toya?) 
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NATURAL CONSEQUENCES 

What will be the conaequence if your child br&aka a 
predetermined rule? Thia ahould be clear to your child before 
a rule ia broken. Make aure your child clearly underatanda 
that "if you do fchia then this will happen"*. For example: 
**If you write on the walla then your crayona will be taken for 
the reat of the day"- Conaequencea imposed when a rule ia 
broken ahould be: 

Adminiatered consistently. 

Directly related to the broken rule. 

Be follov^ed through with <don't propose a 
conaequence that you can^t follow through with). 

CONSISTENCY 

Being conaiatent ia one last thing that cannot be 
stressed enough. This does not mean you will use the same 
technique every time a rule is broken, but it does mean that if 
a rule is broken, your child will be disciplined. Your child 
will feel more secure knowing that their environment is 
predictable. 

REMEMBER no technique works all the time. There are no 
magical answers, but the more options you are aware of the 
more you have to choose from . 

RESOURCES 

Sometimes you may feel that you need more help dealing 
with a particular aituation at home. If thia ia the caae, 
turn to : 

1. Libraries - booka are great reaources. 

2. Mental ^lealth prof eaaionals . 
3m Other parenta. 

4. Head Start staff , teachers and school counselors 
5 • Parent support groups . 

In our area there are a few particular agencies that 
can help. 

(Check for and list here the reaources in your area> 

NOTE: Sharing a few laughs can lighten up a sometii^es heavy 
discussion. Do Thejr Ever Grow Ug? by Lyn Johnaton is 
particularly help£ul in thia way- 
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DESIGN 



Parenting Awarenesa Program 

ENCOURAGING APPROPRIATE BEHAVIOR IN YOUNG CHILDREN 
PREVENTING INAPPROPRIATE BEHAVIOR IN YOUNG CHILDREN 

SESSION 5 and 6 



Ob^ectivea: 1- To look at the difference between punishment 
and discipline. 

2m To explore waya to encourage appropriate 
behavior a and prevent inappropriate behaviors . 
3. To talk about resources available in the 
community when additional help ia needed. 

1. Introduce* the topic and objectives. 

2m Share agenda and discuss. 

3- Brainstorm and liat ways that parenta handled a situation 
or undesirable behavior without spanking or yelling. 

4. Introduce and briefly share information on the topic - 
Give out parent handout so that parenta can take notes if 
they want to- List techniques on newsprint as Gach is 
discussed. Brainstorm ways tc release and prevent anger 
if parenta want or need to. 

5. Discussion and sharing of specific situations <see at home 
activity sheet , choose several to discuss) - This can be 
done in small groups or in one large group. Ask parents 
to think of ways that each situation can be handled 
without spanking or yelling . 

6. Discussion and sharing of personal situationa. One group. 
< Think posit ive> Try to use options that were presented. 

7. At home assignment. Handout article on Building Self 
Control. <See Appendix pp. 100-104) . 

6. Evaluation. In what ways was this session helpful? 

What could have been done differently to be 

more helpful T 

NOTE: This design should be used for two sessions. Effort 
should be made to discuss the group member s problems and 
concerns. This can bi» focused on in session 6. 
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AT HOME ACTIVITY 

Parenting Av^areneaa Program 

ENCOURAGING APPRO!>RlATE BEHAVIOR IN YOUNG CHILDREN 
PREVENTING INAPPROPRIATE BEHAVIOR IN YOUNG CHILDREN 

SESSION 5 and 6 



Liat. waya you could reapond to theae altuationa to encourage 
appropriate beha^?ior and/or prevent inappropriate behavior - 

1 . You are talking to another adult and your child 
keepa interrupting, yanking on your arm, getting 
into things he or aha shouldn't get into. 



2. You and vour child are going shopping. 



3. Another child ia coming to play with your two 
children. She will be here over nap time. She 
doesn't usually take a nap, but your children do. 



4. Vou need to leave your child with a babysitter. 



5. You have said no to your child's request to go 
outaide and play because he haa a £ever . He is 
insisting on going out. yelling and demanding. 



ERIC 



63 



You want. "to work wit.h your child to learn shapes. 
She refuses t.o cooperat.e • 



Three children are playing t.oget.her. There is only 
one £ire truck but. there ar\ lots of other toys. 



Your five year old son and four - i? old daughter 
are fighting over a toy. 



Your daughter resists going to bed by asking for one 
thing after another. 



Your four and a half year old wets the bed at night. 
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AT HOME ACTIVITIES 
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Paren-ting /ivrarenaaa Program 

ENCOURAGING APPROPRIATE BEHa^VIOR IN YOUNG CHILDREN 
PREVENTING INAPPROPRIATE BEHAVIOR IN YOUNG CHILDREN 

SESSION 5 and S 



In ait.uo'tiona where you -tend t.o iaaue ordera^ t.ry -to give 
choicea to your chi2.d. Not.e how your child reaponda to 
the choicer. 



Get. down to the eye level of your child ^ Look at your 
house from hi a or her perapective* Liat way a your home 
environment contr ibutea to or preventa inappropriate 
behavior <example: breakable items at a preachoolera 
level >• Hake any suitable changea. 

Practiciir one of the methoda of diaciplining we talked 
about . 

Hake a liat of lO methoda of diaciplining that you would 
like to remember. Hang the liat aomewhere you will aee 
often. 



Practice verbalizing anger at your child's behavior and 

not your child . For example: "Say I get angry when you 

leave your coat on the floor" inatead of "You make me 
angry" . 
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PARENT HANDOUT 



Parenting Awarene&a Program 

ENCOURAGING APPROPRIATE BEHAVIOR xH YOUNG CHILDREN 
PREVENTING INAPPROPRIATE BEHAVIOR IN YOUN^ CHILDREN 

SESSION 5 and 6 



Ob3ectlvea: 1. To look at the difference between pt ^t^hment 
and discipline. 

2. To explore waya to encourage appropriate 
behaviora and to prevent inappropriate behaviora. 

3. To talk about reaourcea available in the 
community when additional help ia needed. 



E!iD4SbseO& different from diacipline. Puniahment involvea 
fear and outaide <external> control. Children who ere 
puniahed feel humiliated, hide their miatakea, tend to hav«i 
poor aelf concepta, end fail to develop the ability to control 
themaelvea <inner controla>. DiaciBliQe involvea propoaing 
alternative behaviora, allowing children to aee poaaible 
reaulta of their actiona, and learning aelf control. Children 
who are diaciplined tend to feel better about themaelvea, 
become more and more independent, and learn to balance their 
needa with thoae of other people. 

Children ahould be treated with reapect. 

All children need aome limita <rulea> . Theae rulea ahould be 
clear end underatandable to the child. 

Following ia a liat of methoda that can be uaed to handle 
common problem behavior. Spanking end yelling ere not 
included j.^ .uuAAe often they are the leaat effective and the 
moat often uaed. Exploring new, more poaitive methoda of 
handling behavior- will give you more choiccra to ^hooae from 
when a difficult aituation ariaea. 

ENCOURAGING APPROPRIATE BEHAVIOR 

1 . Poaitive praiae <reinf orcement> . 

2. Ignoring inappropriate behavior. Aa long aa thero 
ia not danger to the child or aomeone elae. 

3. Giving appropriate choicea. Tell your child what 
he/«ihe can do, aa well aa, what they cannot do. 
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4. Directing or redirecting the child to another 
activity. 



PREVENTING INAPPROPRIATE BEHAVIOR 

1. Give choices. Example: '^Do you want to wear your 
green panta or the blue onea.^ 

2. Expreaa your feelinga. Tell your child how you are 
feeling. 

3. Be prepared. Take a treat, change of clothea, etc. 
^tf. Think QhA:ad. Think before you react. 

5- Prepare your child for changea. Example: **In 
fifteen minutea it ia time for bed**. 

6. Check out your environment. Put away apecial or 
breakable ob3ecta. 



If your child breaks a predetermined rule, there ahould 
be a clear underatandable consequence <if you do thia, then 
thia will happen). For example: **If you write on the wails 
with your crayons? then your crayons will be put away for the 
rest of the morning. Paper is for writing on, not walls**. 
Don''t make threats you can'^t keep. 

Conaiatency ia very important. Your child will feel 
more secure knowing what to exp«0^t. 

REMEMBER no method works all the time. There are 
no magical anawera, but the more optiona you are aware of the 
more you have to choose from- They will grow up- 

RESOURCES 

When you feel that you need more help dealing with a 
particular ^situation at home, you can turn to: 

Libraries <books are great resources) , mental her?«th 
professionals, other parents. Head Start staff, teachers jind 
school counselors , and parent support groups . Also: 



<HST ANY AGENCIES AND RESOURCES AVAILABLE IN YOUR AREA HERE) 
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RESOURCE BOOKS 

^2BinS yfitii Cbil^ren^la Miabehovior^ A ES^SQ^a Guide , by Rudolf 
Dreikurs^ Hawthorn Books, 1972. 

Sbii^ 5©lS9Yi2£x §&SfSi:fi9 Advice on Problema of Ch^ld Behavior, 
by Frances L. Ilg, Louise Bates Ames, Sidney S. "Baker, 
Harper and Row Publishers, 1981. 

l^lSSiBl.iD& !fi?i:t:hout Tears, by Dreikurs and Cassel, Toronto: 
Alfred Adler Znstit.ute, 1972. 

lbs QbSllsnge of Ed£SQt:hood, by Rudolf Dreikurs, Hawthorn 
Books, 1969. 

l^SiSiOS ^ Responsible Child, by Dinkmyer and HcKay, New York, 
Simon and Schuster, 1973. 

EaSSDtlS SSD^^ooBl ^XateifiS^riie Training for Effect.ive 
ES£SDt4Da <§IgB>r by Dinkmyer and Hcicay, ^American 
Guidance Service, 197S. 

T!2e Qd3i9 ^S9£si yDdSESiandinsL sn^ lisndlioa tbs EESfeiems of 

iSEiZ 9b41^b29d^ by Selma Fraiberg, "scribnerT'^lieBT 

§Sli ESl^SSSl A Fanily Affai^, by Jean Zllsley Clark, Winst.on 
Press, 1978. 

X!SS EaailX Vearsx A Guide to Positive Parenting, by Michael 
Colin Hacpherson, Wins-ton Press, 1981. 

ES^SC^ sod Qbildl A Week by Week Quidi^book, by Dr. Andrew K. 
Solarz, New Sunrise, 1981. " 

1!2§ 5SSS2DS4YS ESESDt* Mary B. Hoover, Parent.s Hagazine 
Press . 

5S ThSY Ever Grow Ufi?, by Uyn Johnston, Headowbrook Pre->s, 
1983. 

2i5£iS£iQS V^i^bSli^ §bS!j^ing or Sganking, by Jerry Wychoff and 
Barbara C. Unell, Headowbrook Books, 1934. 

How to ES£SQt:» by Fitzhugh Dodson, Signet, 1970. 

HSi* le ISliS §2 Kida Vkll Listen and Listen So Kids Will Talk, 
by Adele Faber and Elaine Hazlish, Avon" Publishers, 
1980. 

A Very Practical Guide To DisciEline, by Grace Mitchell, 
Telshare Publishing, 1982. 
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FACILITATOR INFO.^MATION 



Parent.ing Awareneas Program 
PLAY IS LEARNING 
SESSION 7 



Ob3ect.ivea: 1. To recognize the iviportance of play in the 

child's world, 
2. To identify what children are learning and 

dealing with through play. 
3- To look at ways parents and children play 

together . 



Play is the natural activity of childhood. Play 
i-^covldes children with many ways to grow and learn. Children 
learn most effectively through play. Play is a child's way of 
life. It is the most natural way for a child to use his/her 
capacities^ to grow, and to learn many skills. 

PLAY: Helps children deal with stress and anxiety. 

Allows children to experience and **try on** new 
roles . 

Helps children understand and master their 
env ir onment • 

Allows children to act out aggressions. 

Fosters cognitive gains . 
Encourage parents not to limit their child's play by aex role 
stereotyping <for example: encourage parents to allow boys to 
play with dolls and girls to play with trucks). 

For fifteen minutes during this session the parents 
will be observing their child. To prepare them for 
observation ask each poirent: To observe their own child} 

To observe which area s/he is 

in^ what s/he is doing # how long 

s/he stays there ^ what other 

areas s/he goes to. 

To try to not talk to their 

child <it may help if they 

observe from a distance) • 

To filter in quietly. 

Not to talk to each other once 

they are in the children**© room. 

A parent can learn about their child by playing with 
them. A parent can get a picture of what is going on in their 
child's world. Besides helping to develop the parent-child 
relationship, pl^y can help a parent recognize appropriate 
child development and childrearing expectations. Play can 
also help a parent practice patience because som<»times it 
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aeems to take **l'or(aver** to :finish a game with a child. 
Encourage parents to play on an equal basia with their child. 
Thia allowa the child to ahare dominance or at leaat have a 
dominant role. Playing together givea parenta the opportunity 
to demonatrate their valuea and problem aolving abilitiea 
without impoaing them. 

Adulta tend to have a ahorter attention apan than 
children when it comea to play. Adulta have ^'ao many things 
to do and ao muc^h on their minda^* that they may view play oa 
waate of time**, Aaaure them th . it ia not a waate of time 
to be together with their child, aharing, and learn inc; 
together . 

Children tend to play apontaneously and imaginatively; 
aomething that may be difficult for adulta. Encourage parents 
to forget the rules aometimea. Let their child lead the pley 
and be apontaneoua and imaginative themaelvea. 
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DESIGN 



Parent.ing Awareness PrograTu 
PLAY IS LEARNING 
SESSION 7 



Ob3ect.ivea: !• To recognize the iiitport.ance of play in the 

child'' a world . 

2. To identify what children are learning and 
dealing with through play. 

3. To look at waya parents and children play 
together . 



!• Introduction - Talk about play in the child'a world. 

" Ask pairents what their child doea everyday, 

- Stress play aa the main taak of the child. 

- Prepare for observation of child at play. 

2. Experiental activity - Obaerve children at play during 

center free p lay time ^ for 1 5 
minutea. Tell home viaitor beforehand. 

3. Sharer observations - By talking about what the children 

were doing. 

- By talking about how they were 
playing in each area. 

- By talking about and lis-ting on 
newsprint what <or waya> children 
night be learning in each area of 
play <houaekeeping^ blocks water, 
eaael p etc. > . 

- By having the leader ask quest iona 
and suggest ways that might free more 
thinking about poaaible learninga • 

4. Input from leader on resource mater iala - Typea of learning 

through play . 

^ Ski 1 1 and person - 

al learninga . 

Leader may want 
to go back and add 
to the liats in 
atep 3 <aee article 
in appendix pp • 
105-10S> . 

5. Discuss parent-child play - Ask parents how they play with 

their child. 

- Discuss how it feels, type of 
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ploy^ Q-t-ten-tlon apan of child 
and adult. In shared play. 

- Talk about, benefits of parent- 
child play. 

- Fantasy play, the child^a way. 
vs. adult way which can have 
iKany imposed rules. 

At, home assignment,. 

Hand out article on play and t.oys <aee appendix pp. 105- 
10S> . 



Evaluat.ion 

- What was helpful in particular, and in what, 
way was it. helpful T 

- Are there any questions or comments you-'d 
like to maker 

- What have you learned akjout, t,he way you 
and/or your child playsT 
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AT HOME ACTIVITIES 



72 



Parent. ing Awareneaa Program 
PLAY IS LEARNING 
SESSION 7 



1- Observe your child at, play. List, learnings and feelings 
you t,hink your child ia dealing wit,h aa a reault, of t,his 
play. 



2- Play wit,h your child each day £or at least. S minut.es. 
Let. your child direct, the play. Bo sure your are fresh 
and not. tired . 



Look closely at. all your child's toys. Think about these 
questions: Are they sofeT 

Do they watch your child^s ?-»i>ilities7 

Are they useful in various v^iyar 

Do they interest your child? 

Are there too many toys around t 
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PARENT HANDOUT 







PLAY IS LEARNING 










SESSION 7 




Objectives: i. To recognize the importance of play .^n the 
chi2d''a world. 

2. To identi:fy what children are learning and 
dealing with through play. 

3 . To look at ways parents and chi Idren ploy 
together . 

Play ia a child's way o£ life. Play is the most 
natural way £or children to use their abilities, to grow and 
explore their world and themselves, and to learn many skills. 
Through piay chi Idren z 

" Figure out how things work and solve problems. 

- Develop their senses < vision, hearing, smell, 
touch > . 

- Uearn to talk and share ideas • 

- Build strength and control of their bodies. 

" Develop and express imagination and creativity. 
" Learn about themselves, others and the world. 
" Express their feelings and energy in heelthy 
ways . 

- Increase, their ability to concentrate. 

Hany skills and activities develop during play. For 
example: children playing house express feelings, plan, use 
language, cooperate with others, and develop coordination and 
order . 

We as parents can be helpful to our chi Idren ' s 
development by recognizing the importance of play, by allowing 
time and free expression in plfiy <allowing boys to play with 
dolls and girls to play with trucks > , and by making available 
safe, appropriate play equipment and apcice. 

EiS^ is iSS£DiD9 for the child. The adult can learn 
from children by observing their play, and at times joining 
their play. In 3oining their piety, it is often helpful to let 
the children lead us. This gives children an opportunity to 
play 'the dominant role and show us how to play their way. The 
major benefit of playing with children is the chance it gives 
us to further develop the parent-child relationship. It 
provides a way for us to understand what our child is 
thinking, feeling, and understanding about life. Parent-child 
play also provides a way for us to show instead of force our 
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values and waya on our childre;ii. 

Play is fun! Play ia work! Play ia learning! 

RESOURCE books: 

The Open Howe, St. Martin^ a Preaa, Wew York, 1976. 

IhS ESSSE 2i EISYf by Frank and Thereaa Caplan, Anchor 
Preaa/Doubleday , New York, 1973. 

IjS^l^ES yitti ^!2ii^£Sn of All Agea, by Edlt.h A. Slaaon, 
Prentice-Hall, Inc. New York, 19Q2. 

L§ftl5 EESf^SO^F by Julie Hagatrom, A & W Publiabera, Inc., New 
York, 1962. 

5l9Y SDd LSS£Of Volume 1, by Marilyn Segal, Oak Tree 
Publicationa, Inc., 1980 <t.hia ia one book in a 
aeriea) . 

Piss ^ by Catherine Garvey, Harvard Univoraity Preaa, 1977. 

ESESfOl^A EiSYSSt:9SF by Joan Hillnan and PcXly Qehrman, Human 
Sciencea Preaa, 1979. 

!$id5 sod EISYf by Barbara Oppinheim, Ballentine, 1964. 

EiSY^ by Joaeph Sparling and laabelle Lewia, Walker and 
Company , 1984 . 

ESESDtS S5 ElaXSStsazfi Q:95SS AQgroach to the EEe~§£h99l Years, 
by Joen Hillman and Polly Behrman, Human Sciencea 
Preaa, 1979. 



Booka for Children 

Walla Are to Be Walked, by Nathan Zimelman, E, P. Dutton, New 
York, 1977. 

Q!j£iStiD9 !SstSEiD9 S Xb® 195^ by Patricia Lee Gauch, Coward, 
HcCann^ & Geoghegan, Inc., 1971. 

Essex 59Y 9 6E9a2D* by Joan M. Lexau, Harper & Row Publiahersp 
Inc., 1967. 

^ §12911 L9feF by Eroa Keith, Bradburry Preaa, Inc., 1968. 
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FACILITATOR INFORMATION 



Pttrent.ing Awareneaa Program 
AT HOME EDUCATIONAL ACTIVITIES 
SESSION 8 



ObjectLivea; 1. To become aware of learning poasibiIit.le& 
around your home. 

2. To make one educat.ionQl act.ivlt.y. 

Thia aeaaion ia deaigned t.o awaken piarent.a t.o all t.he 
learning poaaibili'tiea around t.hem • Encourage parent.a to 
ahare apecial gaic)«»& and ideaa of t.heir own. <aee appendix pp. 
110-121> . 

Thia aeaaion will t.ake aome propara-tion • You will need 
to aelec-t aeveral <2-4> activitiea^ gamea or t.oya that, you 
feel are appropriate for the children in your caaeload. 
Select ideaa that can be eaaily and inexpenaively made. See 
the reaource liat on the parent handout for idea booka. Afti^r 
your aelection^ gather up the materia la neceaaary^ make a 
aample youraelf to diaplay^ and print up a aimple inatructor 
card . 

Before you 2>egin^ aet up different areaa where each 
item can be made. 

Have fun. 
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Parent.ing Awareneaa Program 
AT HOME EDUCATIONAL. ACTIVITIES 
SESSION & 



Ob3ect.ives: 1. To become aware of learning poaaibil it.iea 
around your home. 

2m To make one educat.ionol act.ivi'by. 

1. Int^roduce -the agenda and disousB. 

2. Diacu«s t.opic cont.ent. and ideaa. 

3. Brainatorm waya a child can learn in each room of the 
houae. For example: in the ba-bhroom a child can learn 
about the words float anr sink while playing with items in 
the bathtub. 

In the kitchen, a child can learn about texture » shape and 
color while helping to make soup. 

Diacuaa brainatorming techniquea. 

Break into small groups. 

Aaaign each group a room<a> or area to diacusa. Kitchen, 
bathroom, bedroom, living room, yard. 

Give each group a large piece of newsprint and a marker. 
Have them liat waya a child can learn in the area they are 
aaaigned . 

4. Come back qs a group. Hang the aheeta of newsprint up so 
all can aee . Discuss what is written . Add other 
suggestions . 

5. Explain educational, activities that the parent can choose 
to make. Have parents choos.e whet they want to make. Hake 
it. 

6. Aaaign at home activity. Hand out incidental learning 
liat&« <aee appendix pp. 110-121>. 

7. Evaluate. 



NOTE: The liata created during thia aession could be 
compiled, written up, copied, and given back to parents. 
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AT HOKE ACTIVITIES 



Parent, Ing Awarerness Progrom 
AT HOHE EDUCATIONAL ACTIVITIES 
SESSION a 



Select one activity fro5:i the liats given to do each day 
with your child. 

Think about and list some of your own at home learning 
ideas . 

Hake an educational toy p game^ or activity. Resource 
books can be helpful. Check your parent handout for a 
listing . 
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PARENT HANDOUT 

Parent.ing Awareneaa Program 
AT HOME EDUCATIONAL ACTIVITIES 
SESSION a 



Objectives? 1. To become awe^rr^ of learning 
csround your home. 
2. To make on© educat.ional act.ivit.y 




poaaibilitiea 



Children, like aduita, are learning all the time. 
Evevy part o^ the houae, inaide and out, ia filled with thinga 
to «iae, hear, explore, and learn about. Aa parenta you con 
encourage thia learning eveirytine you apeak and interact with 
your child. For example: if you said to your child ••go get 
your red aocka on** you would be helping him/her learn the 
color red. 



Your child ia learning while you aort clothing 
together, look for buga under rocka, aet the table, make 
cookiea, vacuuivt the rug, etc. 

There are many educational toy a and gamea you can make 
for your child ctt little or no coat. Many of theae you create 
youraelvea without knowing it. For example: plaatic bottlea 
filled with rice or beana for a muaicai inatrument or 
refrigerator boxea tronaformed into grocery atorf^a. Once you 
become aware of all the poaaibilitiea, the liat ia endleaa. 
All it takea ia a little time, a little enthuaiaam, a little 
thought, and a little love- 



Be creative. 



RESOURCES 



Home Hade Babj^ lo^ax 33 eaa^ to sakg to^a for infanta from 
feists t:2 t.wo ^eara, "'by Sclre^R. SwanT^Houghton Hiffiln 
Co., 1977. 

§SS£t To^a for Babiea from fUrth to Two, by Kent Garland Burtt 
and Karen Kalatein, IJarper Row, 1381. 

Department of Health, Education, and Welfare, Office 
of Human Development Services, Adminiatration for 
Children, Youth, and Familiea, Head Start Bureau, 
Waahington D.C. 20201 Publ . no. <0HDS>78-31036 
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copies FREE o£: 

The Web of hkiQjL H§f2l^b ^^HS^atiQD AcJtiYiJtiSS for Young 
Children, by Judith Miller ,1375."^ 
wrl-te : 

Attention Jeaale R. Send^^ra 
PennaylvenlQ DepertM^eiit of Education 
333 Market Street 
Harr labur a , Pa ■ 17 12e -C333 

Excel I and 

§559511 II §25ESrlencea for Children In L^^rnlng, by Polly 
Behrman and Joan hlllnan. Education Publlahlng Service, 
Inc., 19761, 

Exi^lorlng Chlldhoodl Working with Children - Doing Ihlnga, A 
publication of U.S. Dept. of Health and Human^Servicea , 
Office of HuRtan Development, Adiminiatrat ion for 
Children , Youth and Fami 1 lea , Hertd Star t Bureau , 1^83 . 
DHH5 Publ . No. <OHDS> 83-31 135 

l®fielJ5&lS5 ^rom Treaheblea, by C. EftiSia Llnderman, Toys 
Thinga Training and Reaource Cov-ter, Inc., 1S73. 

X9X!59?SSE51 How to Hake and ^dapt To^g lor Learning, by Diane 
Juater and Sue Clunkoy*. Pro3ecit Halne Stream Outreach, 
1978. 

0S9Y9loeS^l9rQ«!5S5x §£lSD9S ^l^ylEaeotj', SD^ Crafta from 
5^9X91®^ IS^t^rlala, by )ftrcibln Slmona, Houghton Mifflin 
Company , 1976 . 

yiJll^ You^re At It, by Ro;ird of Cooperative Educational 
Serviced of Haaaau Coi^nty, Reaton Publlahln9 CoF<pany, 
Inc., 1976. 

Home Start Xdeabook, by Ralph Scott, Guy Wagner, and Joan 
Cealnger, Early Year«& Preaa^^ 1976. 

?$9lB^S lor Fun;:Learnlng Activitiea for Young Children, by Ann 
Cole, Carolyn Haaa, o^nd Betty Weinberger, Parenta aa 
Reaourcea, 464 Central Ave. , Northf leld, Zlllnola 
60093, 1976m 

yorkQoba for Parenta-Activity Centered Learning in the Home, by 
Wary Baratta-Lorton, Addlaon-Wealey Publlahlng Company, 
1975. 
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ao 

n.VALUATION 

Eval.u<:st,ion^ which ahould be done ^t. cloae of each 

a&aaion 01^:' eit. the cloae o£ -the program^ ia irTtportant . It. ia 
important beceKuae; evaluation: 

1. «Sivea group member a a chance to reinforce learninga. 

2. Givea feedback to the leader. 

3. Givea valuable information to the leader about what 
ia working and what needs to be changed. 

4 • Pr ov idea cloaur e • 

• Helpa f iniah unfinished buaineaa . 
6. Provides another way for group member a to have a aciiy 
in how the group functions. 

Evaluation^ which can be verbal^ wr^cten^ or both^ia a 
tool for '^^^ leader. It is a tool that the leader can use to 
assess tnc compatibility of the program with the participants 
and the effectiveness of the program for the participants. 
Evaluation also helpa the leaciier to deter^sine whether the 
goals and ob3ectivea have bf^en met. Tho leader can then take 
this information and use it in designing another parent 
education program • 

The leader should think about what he/she wants to 
learn from the participants in the evaluation. This 
information can then be used to design an evaluation that beat 
meet a the leader s needs ^ as well as i» the pa;:*ticipanta ' needs 
and abilities. 
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FACILITATOR INFORHATION 

SAMPLE - SESSION EVALUATION 
Sesaion 

1> 

How do you £eel the morning went? 

Baaed on wh«-t we did today what micjht you be j!.ntereated in 

hearing more about? Exploring more together-/ 
What didn^t you like? 

In what waya waa thia aeaaion help£ul? 
What could have been done differently? 

2> 

Put « !-Qrge aheet of paper up ao all can aee it- Divide It In 
half vertically. On one aide put ••What^a been good** and on 
the other "What needa to be changed.** TaKe five minutea and 
do aome brainatorming . 
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PARENTING AWARENESS PROGRAM 
SAMPLE - FINAL EVALUATION 



For -the past, seven mon'ths ^ we hcive all par tic i pa'ted i : 
«j new program for Head Start parents. We would like to use 
this program again and want it to be a good experience; the 
best we can make. We need your help by completing this form. 
Pleaae give? os much information as you can. The more 
information given by you <good and bad> the more helpful it 
will be. 

There is apace provided after each question for additional 
comments. 

Pleaae be honest and franks Thanks. 

1. Rate each session you attended. Put a mark on the lines 
closest to the face that best describes how you £elt about the 
aesslon . 



1. Recognizing our Strength:^ 1, 

2. Family Influences \ 2. 

/ \ 

3. Child Development ( \^ J 3- 

4. Communication ^ 4. 

5. Encouraging Appropriate Behavior 5. 

6. Preventing Inappropriate Behavior 6. 

7. Play is Learning 7. 

Q. At Home Educational Activities d. 



2. How did you en^oy the program? 



What did you en^oy the most? 

What did you enjoy the least? 

3. What did you learn which you feel is the most uaetlul to 
you OS a parent? ^ 



4, At home activities were included with each session. 
How were they useful to you? 
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5. How haa your relat.lonshlp with your child changed as a 
result of this parenting program? 



6. If 


this program is run again w.-ith a 


different group, what 


changes 


would you make? What would you 


keep the same ? 
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FREE AND INEXPENSIVE HATERlAi-S 

Ylaterlala and information are available -throughout any 
community. In moat caaea all it takea ia a telephone call or 
a letter. Knowing where to look ia the trick. 

Some auggeated placea are: 

!• Local Agricultural Extenaion Office - Calendara, 
budgeting , nutritional , gardening , meal planning 
information^ Toddler Topica, Dear Mother, Dear 
Father - 

2. Department of Public Welfare/Office of Children, 
Youth and Familiea - Childcare, child development 
information. Caregiver a Home Journal . 

3. Local grocery atorea - Nutritional, meal planning 
information . 

4. Department of Education - Developmental, educational 
information - 

5. Department of Tranaportat ion ^ Car aafety 
information . 

6. Intermediate Unita - developmental, apecial needa 
information . 



7. Comiri'.^nity Action Programa - various informati 



on • 



8 . Planned Parenthood - pregnancy care, f ami ly planning 
and health iT.7f ormation . 

9. Technical Aaaiatance Group for Right to Education, 
150 5. Progrfe^a, Harriaburg, Pa. 17109, in Pa. 1- 
8CO-6S2-72es ::>r outaide Pa. . Growth 
and development information, apecial needa 
information, preachool education information . 

lO. State Department of Health - medical, dental, 
nutritional information . 



There are aeveral booka published which liat by 
categoriea free and inexpenaive materiala. One ia called Free 
£Q@^BSD3i:^S George Peobody College of Teacher a. 
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as 

Vonderbuilt Univerait.y^ NQahvlller Tenneaoee^ isa3. Another 
ia Free and Inexgenaive H§terialg £or E^eaghoolera and Earl^^ 
Qt!ii^l599^ Robert. Nonahan, Lear Siegler^ Inc./Fearon 

Publlahera, 1973. Alao check The Conauwer Ic ^2£5Sti2Q 

QstSl99-. order aalea bookleta write: R. Wooda^ Conaumer 

Information Center -W^ P.O. Box lOO, Pueblo^ Colorado , S1002. 
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COMMUNITY RESOURCES 
All communl'tlea have agenciea that, group meifibera can be 
referred to when there is a need- Aa a leader^ you ahould. 
canvaaa the area and compile a liat of poaaible r arral 
placea. You might start with your local Legal Servir 
office. Many timea they know what ia available and may even 
have a reaource book to give you. Other suggested placea are 
<the namea may be different from area to area>; 

1. Rape Cri&ia 

2. Planned Parenthood 

3. Women in Criaia <domeatic abu&e> 

4. Children and Youth 

Sr. Department of Public Welfare 

6. Community Mental Health Clinic 

7. Hotlines 

& . Women , Infanta , and Chi Idren 

9. Telephone Directory <directoriea contain ''blue 
pagea'' with a liating of aocial aervice ager 
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Eupy Ag Childhood (hlldfcAV Art 



O/chiMfCA develop, 

diQAgt. Cut \hm 
Maq/ opAf I and 

Ihefflto/houibd/ 
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EXPLORING PARENTING 



U.S. DEPARTMENT OF HEALTH, EDUCATION, AND yVELFARE 
Ollici; of Human Development Services 
Administration (or Children, Youth and Families 
Mi'ail Start Bureau 

("ERJOftfalOHDSI 7931136 
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THREE YEARS (36 to 48 mos.) 



and on a line 
kward 

tairs alternating feet 

I one foot with only momentary 

I one foot for five seconds 
ir rope eight Inches high 
Icycle-steering and using pedals 
ill underhand 
inding jump 
)rs 

ill overhand without losing 
place 

ball bounced to him 



FINE MOTOR 

• Cuts with scissors not 
necessarily constructively 

• Paints with thythmical strokes 

• Traces cross and diamond 

• Builds with Lego, Tinkertoys, 
etc. 

• Copies circles 

§ Manipulates tiny objects wjth 
ease 

§ Draws spontaneously 

• Builds tower of 6-9 blocks 

• At 3 1/2 has period of in- 
coordination: stumbling, 
falling, fear of heights, 
shirt in handedness 

• Imitates building bridges with 
cubes 

• Places pegs in board 

• Manipulates clay: rolls, 
balls, snakes, etc. 



SELF-HELP 

% Feed self without help, 11 
spillinq 

f Pours well from small pitc 

f Unlaces and takes off shoe 

• Puts on shoes not always o 
correct feet 

f Puts on and takes off coat 
dress, or pants 

f Unzips clothing 

• Unbuttons accessible clotti 

f Dresses without supervisio 

f Assumes responsibility for 
toilet needs 

f Washes and dries face 

f Gets drink of water unassi 

f Wipes up spilled liquids 

f Shows caution about commor 
dangers, such as unprotecl 
strange animals, sharp edc 



m : Developmental Scale , b y 
p granted for reprinting by 



Judith Pokorni and Anne Wujcik, 1977. 

Head Sta^t Resource and Training Center, College Park, ME 



EKLC 



■PS 



so 



IITI5 



It: 



y word sentences 
)cabulary of 900-1500 words 
5 to 5 serially 
ts 3 or 5 nonsense syllables 
3 familiar objects in succession 
idjectives in describing pictures * 
plural nouns by adding s or es 
^eflexive pronouns (I cut myself) * 
:s. nursery rhymes 

luestions to which he knows answers 
a simple story 

; in complete and intelligible * 
I sentences 
rs 

ses volume 
sex, age 

to use grammatically correct sentences 
lany questions beginning what, where. 



IS a 2 stage command 
appropriate reply to: What do you 
!n you're cold, tired, hungry? 
s "If. .what?*' questions 
to primary colors 
incept of two or three 
; out longer of two lines 
; to carry out 3 stage commands 
ids to questions: 
s It night time? 

lid you have candy for breakfast? 
lo you have more legs than a dog? 
ids to verbal limits and directions 
IS eagerly to story-wants favorites 
ind over 



Decreases amount 'of parallel 
play 

Engages in associative play 
Begins to share 
Tries to please 
Waits his turn 

Has occasional brief outbursts 

Is apt to be fearful 
i.e. nightmares 

Has imaginary playmates based 
on magical thinking 

I Shows conscious identification 
with parents 

I Begins observable expressions 
about ijelf 

I Engages in open masturbation as 
an expression of instinct 
development 

I Begins dramatic play 

PSYCHO/SOCIAL 



!E 

JTEARS 
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f Knows sex of self 

f Matches two or three pr 
colors to like color v1 

• Points to tongue, neck, 
knee, thumb 

• Tells action in picture 

f Names one pitcured aniir 
memory 

f Counts two blocks and t 
many 

f Puts together multiple 
puzzle 

• Shows appreciation of p 
. present 

f Comprehends three prepo 
(on top of, under, insi 

f Finds pictures of anima 
are like (lotto) 

f Can give sensible answe 
do we have stoves?" etc 

f Shows great curiosity, 
endless questions. 

• Recalls and repeats slnr 
nursery rhymes and jing 

t Knows concepts of big/1 
fast/slow; up/down 

COGNITIVE 
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FOUR YEARS (48 to 60 mos.) 



SS MOTOR 



FINE MOTOR 



SELF-HELP 



Catches ball in arms • 

Descends and ascends stairs with 
alternating feet c 

Hops on right foot • 

Hops on left foot 

Hops on both feet 

Does simple jigs and dances • 

Performs motor stunts; stands on one • 
leg for several seconds. Walks full 
length on balance beam. • 



Has established hand 
domi nance 

Has established pincer grasp 

Uses scissors and attempts to 
cut on straight line 

Copies a square and a cross 
from example 

Prints on page at random 

Attempts to print own name 

Makes and names recognizable 
pictures 



• Dresses self but 
tie 

• Laces shoes with 

• Brushes teeth 

• Washes hands and 

• Hangs clothes wit 
appropriate equip 

• Serves and feeds 

• Sets table 

• Rests or has quie 
at naptlme 

• Goes about nelghb 
unattended 
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;IVE; 

vocabulary of 2,000 or 
! words 
IS 5 colors 
\s age 

nes pencil, spoon, car, in 
IS of use 

lats a sentence of 10 syllables 

Its to 10 serially 

; all parts of speech correctly 

luces and uses all consonant 

ids 

•ects own errors in learning to 

munce new words 

rribes activities 

; many What? How? questions 

Is long stories-often confuses 

: and fantasy 



[VE; 

lows 3 stage commands 
number concept of three and 

tens eagerly to stories 

lows directions; on, under, in 

it of, behind 

VGE 
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PSYCHO/SOCIAL 

d Begins cooperative play 
t Has imaginary companions 

• Has clear understanding of day*s 
schedule 

• Shows more aggression 

0 Shows more resistance to 
authority 

• Boasts about family and self to 
other children 

• Shows importance of mastery by 
task completion 

e Prefers peers to adults 

• Has "special friend" 

• Verbalizes fears 

• Uses play materials constructively 
combines materials 

• Separates from mother easily 

• Plays dressup 

• Plays competitive exercise games 

PSYCHO/SOCIAL 



COGNITIVE 

e "Reads" story from pii 

9^ Continues to assemble 
creasingly difficult 
puzzles 

0 Nam^s materials objec 
are made of 

• Knows day, night-begi 
sense of time 

• Compares three pictur 
(which one is prettle 

9 Tells pictorial liker 
and differences 

• Follows three commanc 
proper order 

a Counts four objects a 
answers how many 

0 Selects heavier weigf 

9 Makes opposite analoc 

• Matches and names all 
primary colors 

0 Matches and names she 

• Identifies several Cc 
letters 

e Recognizes name in pt 

COGNITIVE 

1 
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FIVE YEARS (60 to 72 mos. ) 



3T0R 

nces on tiptoe 
is on one foot indefinitely 
s smoothly 
s rope rhythmically 
hes ball with hands 
s bike with guard wheels 
roller skates 
rs 2-3 yards hopping 



FINE MOTOR 

• Grasps and releases objects 
easily and directly 

• Colors within lines 

• Draws within small area 

• Cuts on line 

• Has well-established 
handedness 

• Copies circle, square and 
triangle 

• Traces diamond 

• Prints some numbers 

• Prints first name 



SELF-HELP 

e Dresses himself 

• Laces shoes easily 

0 Shows carelessness ab( 
clothing 

• Takes pride In certai 
personal possessions 

• Buttons clothing 

• Spreads with knife wi 
partial success 

» Crosses street safely 
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IVE: 

vocabulary of 2500 plus words 

s home address, names and ages 
iblings 

s own age, not months of birthday 
s information 

ats days of the week by rote 

meaning of abstract words 
« 

ens briefly to what others say 
5 to be read to 
rstands 6000 words 
jorizes 

reasonably accurate grammar 

GE 

EARS 



PSYCHO/SOCIAL 



COGNITIVE 



f Enjoys small (2-5) group play • 

• Shows concern with self, not 
group 

• Shows social conformity • 

• Engages in noisy play 

• Uses time sequence in play • 
situation 

• Protects younger playmates 

• Begins to enjoy humourous • 
stories and slap-stick humor 

• Knows when certain events occur o 

• Likes to complete what he begins 

• Puts toys away in orderly • 
fashion 

• Accepts adult help and super- 
vision • 

• Likes to be with family 

9 Shows self-assurance • 

• Shows serious and businnessn 
like manner • 

• Wants to help and be good 

• Shows more consciousness of 
body, wants privacy • 

• Understands need for rules and 
fair play • 

• Fears thunder. Mom going av;ay 
and not returning, and scary 
animals 9 



Appreciates past, pre; 
and future 

Defines 6 words 

Counts six objects wh( 
asked "How many?" 

Matches 10 or 12 objei 

Gives home address 

Knows source of 15 of 
actions ("What bounce: 

Acts out stories 

Gives age 

Forms rectangle of twi 
triangular cards 

Judges weights 

Knows names of follow 
coins: dime, penny, 1 

Learns left from righi 



PSYCHO/SOCIAL 



• Begins to make genera' 

COGNITIVE 
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EKLC 



rents: 



Being a parent is one of life's greatest experiences. Use this guide to see just how your 
child grows and changes. Do not become alarmed if he cannot do all the things listed. 
Every child grows and learns in his own way. 



1 



YEAR 



SITS without support 
PULLS to stand 
CRAWLS on all fours 

UNDERSTANDS the 

meaning of NO and 
BYE-BYE 

REPEATS sounds made 
by others 

FEEDS self cookies or 
crackers (may not be 
neat) 

WAVES bye-bye 

SHY with people he 
doesn't know 

TURNS pages of a 
magazine or book (more 
than one at a time) 
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YEARS 



WALKS well 

CARRIES toy while 
walking 

SPEAKS several words 
which are understandable 
and meaningful 

REFERS to self by name 

RECOGNIZES self in 
mirror 

FEEDS self with spoon 
(may spill some) 

DRINKS from a cup 

OCCUPIES self in play 

PLAYS with an adult 
(rolls ball to adult) 

BUILDS a tower of four 
blocks 

SHOWS body parts 
(eyes. nose, foot) when 
asked 
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YEARS 



GOES up steps, two feet 
on a step 

WALKS on tiptoes 

RUNS easily 

UNWRAPS candy 

NAMES objects such as 
toys and food 

SPEAKS in three word 
sentences. "Me go 
home." 

PULLS off sock as part of 
undressing 

IS toilet trained 

SHOWS interest in TV 
and radio 

HELPS adult3 by putting 
away toys and clothes 
(when told) 

TURNS pages one at a 
time 



RECITES nursery rhymes 
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YEARS 

WALKS up steps, one 
foot for each step 

PICKS up small objects 
with ease 

UNBUTTONS buttons 

TELLS stories 

SPEAKS in complete 
sentences. *1 want a 
cookie." 

DRESSES self 

FEEDS self well 

WASHES face and hands 

GETS ALONG with other 
children 

IMITATES adults doing 
simple tasks 

BUILDS a tower of ten 
blocks . 

COPIES a circle 

MATCHES some objects 
and colors 
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1, 

TaKen from "Growing Together" - A 1985 calendar for pi 
PeraLsion granted tor reprinting by Technical Assistance Group 
Harrisburg , Fa . 

14^ 




for Right to Educat 

■ / ' 




ERIC 



Karnes, Merle B. Items Commonly Found 
Around the House that can be Used as 
Educational Uevices . University of 
Illinois at Champaign-Urbana, Feb. 1971. 
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Pages 100-112 contain copyrighted 
material and are not available for 
reproduction. These articles are: 
Miller, Cheri Sterman, '^Building Self- 
Control: Discipline for Young Children.** 
Young Children; v39 n7, pl5-l?, Nov 1984. 

Feeney, Stephanie § Hagarick, Marion, 
"Choosing Good Toys for Young Children/' 

Y oung Childr en; v39 n7, p21-25, Nov 1984. tNCIDENTAL LEARNING 

Nany o£ "the everyday rou'tlnea and ac'tlvl'tles o£ "the family can 
eaally be -tranaformed In-to learning activi-ties :for -the 
preschool child. The following lis-t ie c^ua-t a beginning- 



1. Preparing frui'ta and vege-tablea 



a. Shape, color, -tex-ture and "type of food <concep't 
developments > 

b . Cu't'ting , scooping , snapping <f ine mo'tor development. > 

c. Int^erior pat.t.ern of fruit.a and veget*ablea < concept, 
development, and visual percept.ion> 

d« Seeds and how plant.s grow <problem solving skills, 

process sKills> 
e. Count.ing and sort^ing < concept. development.> 
f • Half, whole, quart.er < concept, development.) 
g . Sounds < 1 ist.ening skills> 

h. Words and sent.ences t.o go along wit.h t.he concept.s and 
act.ivit.ies such as ''^uicy*' •'dry'' ''inside'' "outside" 
••smooth" ••rough" •'fruit." ••vegetable" "small^^ ••big" 
"same" "different." "slice" "br««ck" "many" "few" 
< language development.) 

i. What. people eat. and why What, animals eat. <probIem 
solving and language development) 



2. Mixing foods such as cakes and puddings Cooking foods 



a. Measuring and counting <fine motor development, concept 
development) 

b. Pouring, stirring, spreading <fine motor development, 
concept development ) 

c. First - Second ~ Third <process skills, memory, 
sequencing) 

d. Reading recipes < concept development, number 
identification) 

e. Texture, color, shape, and size <concept development) 

f • Changes In texture, color, shape and size <process 
ski 1 Is , concept development ) 

g. Words and sentences to go along with concepts and 
activities such as "on top" "into" "smooth" "bumpy - 
lumpy" •'dry" ••wet" ••more" "too much" "this word on the 
box means milk" "add" ••hot" ••cold" < language 
development ) 



3. Grocery shopping 

. a. Identifying foods < language development) 

b. Sizes < concept development) 

c. Classifying foods <concept development) 

d% Matching and counting < concept development) 

e. Finding foods <memory skills and visual perception) 
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£• Reading price labela <number iden-tlflca-tlon) 

9. Dlfferen-t forma o£ -the aame -thing < problem aolvlng) 

h • Where t^hlnga come £rom < concept* development*, problem 

aol V Ing , memory , proceaa ak 1 1 1 a > 
1. Colore < concept, development.) 

3. Making a grocery 11 at* < concept* development*, planning 
akllla> 

k. Worda and aent*encea t*o go along wlt*h t*he concept*a end 
act*lvlt*lea auch aa ''S boxea** ••amall'' "big'' ''meat*" 
••£rulf "round melona" 'Ueafy let*t*uce" "cartona of 
egga" "appleaaucG--whole applea" ^'canned corn- -fresh 
corn" "ham comea from plga** "orangea grow on t*reea" 

4« Doing t*he laundry 

a. Sort*ln9 and mat*chlng by color, t*ype of clot*hlng, peraon 
t*o whom It* belonga <concept* development*, problem 
aolvlng) 

b . Count*lng ob ject*a < concept* development* > 

c- Meaaurlng - quant*lt*y < concept* development*, fine mot*or 
akllla> 

d • F Ir at* - Second - Third < proceaa akl 1 la , memory , 
aequenclng > 

e. Singing and t*alklng about* «fcnyt*hlng < language 

development* > 

f • Worda and aent*encea t*o go along wlt*h the concept*a and 
act*lvlt*lea auch aa "aame" "different." "dark colora** 
"light* colore" "5 ahirt*a" "dry -damp -wet*" "one cup of 
aoap" "waah-rinae-dry** 

5. 5et*t*ing t*he t*able 

a. Right* and left* aide <concept* development.) 
b- One-to-one mat*ching and count*ing <concept* development*) 
c- What*''a miaaing? <problem aolvlng, memory and 
obaer V at* 1 on ak 1 1 1 a > 

d. Placing t*he object*a <fine mot*or development, and pQt*ern 
akilla) 

e. Colore and propert*iea of t.hinga <concept. development.) 

f. Word and aent*encea t*o go along wit*h concept*a and 
act*ivit*iea auch aa "aharp forka'* "heavy -light*" 
"fragile-at*urdy" "how many plat*ea will we need for you** 
"daddy and meT" "what* do we need t*o go wit*h our 
hamburger a 7" 

6 . Riding in a car or walking anywhere 

a. Count*ing ob3ect*a < concept* development*) 

b. Looking for cert^ain object.a <viauQl percept.ion, concept, 
development* ) 

c. Deacribing t*hinga along t*he way <concept* development*, 
language development*, problem aolvlng) 

d. Singing or t*alklng about* anyt*hing < language 
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developmen't) 

e« Worda and aen'tencea t.o go along wl-th concept.a and 

actlvl-tlea auch aa •*akip -to the corner** **red a-top 

algna*^ **what, do they do at a poat office?** •*watch for 

all the green cara** •'the leavea on the tree are turning 

to the color yellow-what aeaaon ia it?** **do theae 
houaea have porchea?** 



Getting dreaaed 



a. Identifying colora, typea and parte ef clothing 
< concept development, obaervatlon akllla> 

b- Talking about weather < concept development., problem 
aolvlng akllla> 

c. Putting on clothea - buttoning, zipping, buckling, 
tying <flne motor development, problem aolvlng > 

d. Talking about what child will do that day < language 
development, planning akllla> 

e- Deciding what to wear that day <maklng declalona, 
problem aolv Ing > 



Permlaaion granted for reprinting by Home Start 
Training Center, nillville^ Utah 
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CREATIVE IDEAS FOR UTILISING THE HOME 



Health and Safety Related Act iv it lea 



Senaory 

1 • Gather aeveral items - take a long look - take one 

av*ay and gueaa what-'a miaalng. 
2- What doean-'t belong - Example arrange knife, fork, 

apoon, pencil, and encourage correct reaponae. 
3. Look out the window and deacribe what you ae'«d. 
4- Tape record aounda found in the home - replay and 

identify aounda. 

5. Hake aound containera by filling brown proper baga, 
medicine containera, toilet paper rolla, etc. with 
rice, water, aalt, beana, etc. Incorporate **more or 
leaa** into the converaation . 

6. Place fruita, vegetablea, apoon or any ob3ect in aock 
or paper bag - have child feel and identify. 

*7. Texture hunt - explore home environment or outdoora 
for hard, aoft, rough, smooth, etc. 

a . Hake a 1 iat . 

b. Uae crayona and paper to pick up texture <rubbinga> . 

c. Tape cotton ball a to aoft aurfacea. 
d. Texture booka from collected itema. 

9. Hud painting. 

10. Fingerpaint with ahaving cream. 

11. Blindfold child and uae foods and apicea for taating, 
amelling and identifying. 

12. Water play <kitchen aink or bathtub inside or outside) 

a. Bucketa and bruahea 

b. Bubbles 

c. Egg beater, meaauring cupa, bottlea 

d. Add color with food coloring 

e . Add acent with extracts 

13. Kitchen recipea such as playdough, f ingerpainting , 
paste, etc. 

14. Hide muaic box or clock and have child locate by aenae 
of hearing. 



Hygiene 

1. Handwaahing 

2m Washing baby dolla with terry cloth mit 

3. Waahing diahea 

4. Toothbruahing 

Safety 
1. Fire 

a. Fire drilla - make ^EXIT** aigna and label outaide 
doors. Start from different rooms of home and 
find quickest way out • 

b. Practice **Stop, Drop, and Roll** 

c. Color one end of O-tip to resemble match - scatter 
around room have child locate **match**, 
emphasize **do not touch**, and call mother. 
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2. Home Envlronmen't 

CI. Safety Hunt - look for overloaded aocketa, frayed 
cor da F etc. 

b. Mr. Yuk - Place Mr. Yuk atlckera on cleaning 
auppllea, medicine^ etc. 

c. Place large cut-out X on dangeroua areaa auch aa 
<1> hot atove, <2> aharp knife drawer, etc. 

D. Self -Concept 

1 . Body Parta 

a. Gamea and aonga <Hokey Pokey, Head, Shouldera, 
Kneea, and Toea> 

b. Uae flcur, tape, gummed atara to place on chlld^'a 
body parta and encourage Identification. 

c. Trace child** a body on aeveral large grocery baga 
taped together . 

<1> Make life-aize puzzle by cutting outline into 
piecea. 

<2> Take one piece away and gueaa what body part 
ia miaaing. 

d. Have child cloae eyea - cover part of mother 'a 
body with plate, pan, or piece of paper - child 
opena eyea and gueaaea hidden part. 

e. Circulatory ayatem 

<1) Uae flaahlight behind fingera/toea to 

viaualize red blood 
<2> Locate pulae on wriat and neck 
<3> Check pulae/run and aump/check pulae again 

II. Nutrition 



A. Provide a new food experience. 

B. Save food labela and make lotto game emphaaizing four 
food groupa . 

C. Junk food hunt through cupboarda and refrigerator. 

D. Label grocery baga with letter a - ahop in cupboards 
for fooda atarting with that letter <work3oba, p.22> 

E. Unpack and aort groceriea. 

F. Planting 

1 . Vegetablea in containera or outaide garden • 

2 . Beana , aweet potatoea , orange aeeda , etc . 

3. Cutting topa of carrota, radiahea, etc. and place 
in water. 

G . Picture grocery 1 iat - chi Id cuta picturea from 
magazine, gluea to paper uaea liat when ahopping at 
grocery atore • 

H . Cereala/Beana/Raiaina 

1 . Sort 

2. Count 

3. Add and aubtract . 

I. Carve Jack-o-lantern , plant, roaat, and glue aeeda 
J. Make puzzlea from large food boxes 
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K. NQgozlnfts/Pood ada 

1. Find £oods all aama color ^ ahape^ etc. 

2. rind £oodn £rom £our food groupa. 

3. Circlar or cut out number a, letter a, etc. 

4. Cut out favorite fooda. 

5. Make poater o£ nutrltloua fooda to eat/^unk £ood. 

6. Cut out break£aat^ lunch, dinner £ooda. 

CII. Education 

A. Oroaa Motor 

1. Walka: gathering litter, liatening, color ahape, 
backward , numeral , letter , etc . 

2. Obatacle courae inaide and outaide 

3. Walk a line, akip a line, hop a line, etc. 

4. Jumping rope. 

5. Hilk carton acoopa--cut o££ bottom o£ gallon milk 
carton aaving hand \e . Throw bal 1 between two 
acoopa • 

6. Badminton game - aha "e clothea hanger into circle 
and cover with toe id o£ nylon atocking. Uae 
remainder o£ atocki. to £orm **birdie**. 

7. Hake inatrumenta a apoona and pana, comb and 
waxpaper, paper pl/«*.^- trapping beana, etc. and 
have youraelf a marct^iu^ bend. 

d. Parent hidea object and child identi£iea where it 
ia found. Example? **It waa on the TV**. 

B. Fine Motor 

1. Finger tracing. 

a. Trace ahapea and groovea o£ furniture, doora, 
floor covering. 

b. Trace or draw in aalt, flour, dirt, ahaving 
cream, etc. 

2. Stringing - atring macaroni, buttona, cheerioa, 
apool a , at r awa , etc . 

3 • Tear i ng acr apa of paper 

4. Hake geoboarda from wood or heavy cardboard, 
nai la and rubber banda . 

5. Tranafer thinga from one container to another 
uaing tonga or pinch clotheapin . 

6. Correct pencil graap - have child hold ball of 
acrap paper in hand while holding pencil. 

7. Hake puzzlea from magazine picturea, cereal 
boxea # aoap boxea . 

6. Hove objecta without looking. 

a. Complete eaay puzzle with eyea covered. 

b. Put ahapea in ahape aorter with eyea covered. 

c. Find objecta in aand. 

C. 5elf~Help 

1. Uae timer for 

<a> Dreaalng akilla: putting on ahoea, zipping 
jacketa 
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<b> Picking up -toys 
<c> Bruahing -teet.h 
2, Hake cardboard foo-tprint. and use t.o develop 
lacing • 

Co 1 or Concept* 

!• Color hunt. - put. dots, cotton balls, etc. on 
things in house o£ that particular color. 

2 . In hoi^e - collect items of a particular color 

3. In home ~ use laundry /match and sort by color 

4. In home - look for foods of a particular color. 

5. Verbal games of color - **I see something 
blue. . ,**etc. 

6 . Lotto games of color . 

7. In home go to closets - put on all articles of 
clothing that are red .. .mittens, hats, bathing 
suit, ^aoket, boots, etc. 

d> Relay race - collection of items of various 

colors. Child runs to collection, takes item 
across the room to put in a container, runs back 
to collection area, etc. 

9. Arrange items of a color by shade. 



Shape Concept 

1. Using a certain shape <e.g. circle> place it on 
ob3ects around house of the same shape. 

2. Cut out shape pictures - make a shape book or 
collage. 

jtm Hake shapos using whole/parts of body 

4. Using cereal boxes, grocery bag, milk carton , 

etc . maHo shape lacing cards . 
5r . Find shapes in newspaper . 

6. Use button supplies or other small items to sort 
by shape . 

7. Draw a different shape on each paper bag 
<flattened out>. Use bean bags, foil balls, 
plastic lids, rubber canning ^ar rings, etc. to 
toss on shape bags and name the shape. 

Sm Arrange ob^ecta found in home <toothpicka, rope, 

string, twigs, etc.> into shapes. 
9 . Glue seeds , popcorn , cotton bal Is , etc « onto 

shape forms. 

10. Use atones or coal outside for drawing shapes. 
Have individuals ^ump into. Dump over , walk 
around , etc . the shapes . 

11. Paint shapes with water. 

Letter Concept 

1. Name plaques - make name plaque using cardboard, 
write child** s name, find items outdoors such as 
stick, flowers^ etc. to outline name. 

2. Practice printing using coal etc. or water --nice 
to do outside. 
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3- QSj^bSE L 901^0 " de£lne path* on £loor o£ a 

rooiii"£laahcarda with let-tera are used £or child 
to define be£ore preceding on path. 

4. Shape letters out o£ used £oll. 

tS. Hake, puzzle out o£ large letters. 

6. Hatch letters £rom magazine, newspaper, etc. 

7. Hake letters £rom playdough. 

Sm Child can pound nalla onto his/her name drawn on 
cardboard , styr o£oax; , or wood • 

G. Number Concept 

1 • Count chairs, tables, windows, i.uga, ' doors, etc. 
Z m Count ob3 ects outside- -trees , stones , £1 ower s 

blooming , etc . 
3m Talk about £ew, many, more, less while counting 

things in home or outside. 

4. Look £or number sets In home/sets o£ three, etc. 
<plctures o£ three £lowers> 

5 . CI Ip correct number o£ clothespins on hanger as 
number card saya . 

6 • Print numerals 1-12 In compartments o£ egg 
car ton -child puts correct number o£ raisins, 
button^s, cereal , etc • in each hole. 

7. Go £or numeral hunt in home - clock, TV, phone, 
etc. 

Qm Using meat tray, print number on one side and dot 

array on other. 
3. Look through newspaper £or numbers. 

10. Look through magazines £or numerals - cut out and 
glue on paper to make col Xag€^ or book . 

11. Play Go Fiahj. Old Kaid^ War and Concentration 
using playing cards. 

12m Toss buttons or chips in paper bag - count how 
many you get in • 

H. Science 

1. Hot c«nd cold - Take a thermometer and look at the 
temperature o£ hot and cold items <£reezer , 
co££eee pot, etc.> 

Zm Sink and Float - Fill two containers with water 
<one with a picture o£ £loatin9 the other with a 
sinking picture> find ob3ects that will £loat and 
sink. 

3. Living and Nonliving - Find living and nonliving 
objects in the home. Living objects need water. 

4. Objects that dissolvo in water - place object in 
water < cotton , pi 1 1 , sugar , rice, £lour , sal t , 
etc • > See which ones will dissolve. 

5. Things that come £rom animals - look £or things 
In the home that come £rom animals <eggs, cheese, 
bacon, rug, etc.> 

Sm Worm Paint - place mud on a piece o£ art paper. 

Place a live worm in the mud. Watch the worm 
make a design. 
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7. TGrrarluitB - Uae worm and anlmala. 

8. Ant Jar - Fill a baby ^ar with dirt and anta. 
Place in a dark closet. Look at the paths that 
the ants made. 

Sm Exapining worma and insects with a magnifying 
glass. 
lOm Air discoveries 

a. Blow bubbles 

b. Fly a kite 

11 • Look £or footprints outside. 

12* Using a ;::ollection of various magnets^ go around 

the house and place on things they stick to. 
13* Search in home and identify things made from 

wood, plastic, glass, etc. 
14* Use flashlight to take apart, put together, shine 

on ob J ec t B and name . 
15* Using hand mirror and sunlight, name oL^ects 

light is reflected on . 



Compiled by Cambria County, Pa. home visitors 

Permission granted for reprinting by Cambria County 
Community Action Council, Inc.,, Head Start Home Based 
Program 



